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ABSTRACT 
	 School-based occupational therapy practitioners (OTPs) often face challenges 
impacting their ability to collaborate and communicate consistently with educators, 
including decreased time, lack of resources, educators’ limited knowledge regarding 
occupational therapy (OT) scope of practice, informal communication and decreased 
focus on preventive or classroom-wide strategies (Truong & Hodgetts, 2017; Benson et 
al., 2016; Bucey & Provident, 2018; Miller-Kuhaneck & Watling, 2018). These factors 
then decrease carry-over of OT strategies into the classroom for greater generalization of 
skills (Truong & Hodgetts, 2017). Additionally, educators may have difficulty generating 
necessary information for OT screening and evaluation referrals (Truong & Hodgetts, 
2017). There is a need for collaboration to occur more regularly within a formalized 
context in the school setting.  
Best Practices for School-Based Occupational Therapy Practitioners and 
Elementary School Educators Collaboration: A Hybrid Training Model, seeks to address 
many of these challenges through a theory-driven and evidence-based educational 
	
	 vi 
training program for elementary school educators. The training is provided in a hybrid 
format with the educational content being presented on the Nearpod platform, and in-
person collaboration opportunities with the facilitating OTP to occur twice during the 
program in order to individualize the program content. The training program seeks to 
increase the elementary school educators’ knowledge regarding school-based OT scope 
of practice and increase their self-efficacy and knowledge in relation to implementing OT 
strategies into their classroom. Long term impacts of the program seek to improve 
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CHAPTER ONE: INTRODUCTION 
 Within the school-based setting, occupational therapy practitioners (OTPs) are 
often faced with the need to clarify their scope of practice, as well as their role on the 
school-based team (Truong & Hodgetts, 2017). During college education classes, 
teachers are often not taught about the role of occupational therapy (OT) within the 
school setting, as well as how and when to collaborate with OTPs regarding students’ 
specific needs and concerns (Truong & Hodgetts, 2017). Trainings and communication 
between teachers and OTPs are often informal, or when there is a more formal training 
opportunity, it is usually a one-time presentation with limited opportunities for follow-up 
and continued collaboration (Truong & Hodgetts, 2017, Miller-Kuhaneck & Watling, 
2018; Hui et al., 2016). The limited opportunities for follow-up lead to decreased carry-
over of strategies and “are not successful at changing teacher practices long term” 
(Miller-Kuhaneck & Watling, 2018, p. 7). Informal communication and collaboration 
opportunities are often brief and occur in passing in the hallway or while waiting for a 
meeting (Truong & Hodgetts, 2017). These practices lack sustainability and often do not 
cultivate consistent collaboration opportunities in order to integrate OT strategies into the 
classroom setting and generate appropriate referrals for school-based OT evaluations and 
screenings (Truong & Hodgetts, 2017). Communication and collaboration between 
teachers and OTPs are key for carry-over of techniques for children receiving school-
based OT services, as well as for those who would benefit from additional strategies 
integrated into the general education setting for increased participation without direct OT 
services required.  
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Scope of the Problem 
 A lack of communication and collaboration often stems from decreased available 
time within the school day due to the teachers’ schedule, as well as the OTP’s caseload, 
which could be spread through multiple schools within the district (Bucey & Provident, 
2018). Teachers often want more frequent opportunities to communicate and work with 
the OTP in order to feel comfortable and confident in carrying over strategies, as well as 
problem solving challenges that arise, but a method for this consistent and quality 
collaboration is not in place (Truong & Hodgetts, 2017; Benson et al., 2016). Teachers 
are often left feeling that OTPs do not understand their classroom structure and 
curriculum constraints when they are proposing potentially unrealistic strategies or 
recommendations without first collaborating or checking in on strategy ideas after initial 
communication (Truong & Hodgetts, 2017).   
Implications of the Problem 
 Without collaboration opportunities, student outcomes and their participation 
within the school day can be impacted. By pulling students out for OT services and in 
combination with the lack of regular communication, teachers are often left “unaware of 
what happened during OT, decreasing generalization of interventions into the classroom” 
(Truong & Hodgetts, 2017, p. 128). Students likely spend the majority of the day within 
their classrooms, so limited integration of strategies into this environment decreases their 
ability to carry-over skills learned in the smaller settings and continue to develop their 
skills within their least restrictive environment (Bucey & Provident, 2017). Additionally, 
the lack of communication between teachers and OTPs can be in part due to the nature of 
	
	 3 
the OTP position as they travel between schools, which can often lead OTPs to feel 
disconnected from the school community (Bucey & Provident, 2017). Without the 
knowledge regarding the OTP’s role in the school-based team and what specialized skills 
they have to offer, opportunities could be missed for collaboration and implementation of 
proactive strategies that can benefit the entire school community (Ball, 2018).  
Role of Occupational Therapy 
 OTPs have a unique role in the school-based team. They seek to “support 
academic and non-academic outcomes” within the school setting, and focus on the 
student’s ability to participate in all of the activities required as a part of the school day 
(American Occupational Therapy Association, 2016). OTPs come to the team with 
specialized knowledge through analysis of both the activities and the environment, while 
considering a strength-based approach of the student’s capabilities (American 
Occupational Therapy Association, 2016). Potential areas addressed by OTPs in the 
school setting cross many domains of occupation and can include participating in 
academic school work, attending within their classroom or school environment, 
collaborating and socializing with peers, accessing play and leisure opportunities during 
recess, as well as engaging in necessary self-help skills throughout the day (American 
Occupational Therapy Association, 2014). While considering these areas, OTPs bring to 
the team their unique skill set for considering “the physical, cognitive, psychological and 
sensory components” underlying each activity, as well as each student’s specific needs 
and abilities (American Occupational Therapy Association, 2017). Each student, teacher 
and classroom bring unique abilities, challenges and needs for consideration, and OT 
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strategies can be uniquely tailored to the individual within their setting.   
Proposed Solution 
 This doctoral project proposes a method for educating elementary school teachers 
on school-based OT scope of practice and the OTP’s role on the school-based team. 
Additionally, the program provides more details regarding the requirements and 
guidelines for OTPs during the evaluation process, and the differences present within the 
screening process. The training program provides historical information including 
background information for how school-based OT has arrived to its role today.  
Additionally, the training discusses an overview of frequently addressed areas by OTPs 
within the school setting. The program seeks to provide educators with information 
regarding the OTP’s role within the school setting while considering other aspects and 
areas that OTPs can address that they may not have previously considered, but it is not 
considered to be an expansive list of everything that a school-based OTP can address. 
When considering additional areas addressed by school-based OTPs, the training 
program also includes potential classroom wide strategies and recommendations for 
implementation by the teacher in order to benefit all students in the classroom setting. 
The training also delineates the role differences between the educator and the OTP 
depending on their specific skill sets and strengths in relation to their education and 
training. The program is completed in a hybrid format with education provided within an 
online self-paced layout and two opportunities during the program for the teacher to meet 
with the OTP in-person for demonstration of skills, problem solving and collaboration 
opportunities. It is anticipated that teachers who complete the program will report 
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increased knowledge in relation to school-based OT scope of practice and strategies, as 
well as increased self-efficacy regarding strategy implementation into their own 
classroom setting. This will likely impact their ability to provide increased information 
for OT screening requests, as well as consider students that would benefit from a school-
based OT evaluation. This program seeks to assist in further developing collaborative 
relationships between OTPs and teachers for carry-over outside of the program structure. 
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CHAPTER TWO: THEORETICAL AND EVIDENCE BASE TO SUPPORT THE 
PROPOSED PROJECT   
 
This chapter serves the purpose of presenting an overview with visual 
representation of a proposed explanatory model of the present problem and the causal 
factors perpetuating the problem’s impacts. Additionally, the chapter highlights the 
theoretical framework used for the development and implementation of the training 
program, and presents supporting evidence for this model.  
Overview of the Problem 
The intent of school-based occupational therapy (OT) services during the past two 
decades has shifted towards providing “inclusive education,” where the student is 
receiving more individualized strategy implementation within their classroom 
environment with a focus on generalization of their learned skills (Villeneuve, 2009, p. 
207). When generalization of student skills and collaboration with teachers is not 
occurring, then according to Wehrmann et al. (2006) it will likely impact other areas 
outside of the traditional academic skills, including the student’s confidence in their own 
abilities, self-esteem and overall well-being. This demonstrates a key need to understand 
the current present problem, as well as consider program development opportunities in 
order to provide training materials that can be utilized by occupational therapy 
practitioners (OTP) to educate teachers. Within these materials, it is vital that elements of 
individualization and adaptability aligning with the unique needs of the student, teacher, 
and the learning environment are included. Standardization of strategy implementation 
and communication is the not the goal, but finding ways to establish “a collaborative 
climate” between elementary educators and OTPs with a focus on quality, consistent and 
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formal communication and collaboration through the use of theory-driven and evidence-
based strategies is of the upmost importance (Villeneuve, 2009, p. 212). 
Proposed Explanatory Model 
Figure 2.1 
 This is a visual representation of the explanatory model, detailing the causal 
factors contributing to the lack of consistent collaboration and consultation between 
teachers and OTPs in order to develop a model for carry-over of strategies into the 





Causal Factors Influencing the Problem 
One-Time Presentation Model and Limited Knowledge Regarding Scope of Practice 
 A main causal factor impacting the ability for consistent collaboration and 
communication between teachers and OTPs is the typical model utilized by OTPs within 
the school setting in order to discuss school-based OT scope of practice and strategies 
through a one-time presentation model presented in a lecture style format. Often there are 
no planned opportunities to continue the discussion, or make aspects of the presentation 
more individualized to the teachers’ concerns or needs, which impacts the ability for 
teachers to revisit the information discussed for greater learning and increased carry-over 
of presented skills (Miller-Kuhaneck & Watling, 2018). This continues to limit the 
teacher’s knowledge regarding OT scope of practice, as well as how these strategies can 
be applied within their specific classroom setting and the purpose behind the strategies. 
Without understanding the underlying purpose or rationale of the strategies presented and 
recommended, as well as the intended outcome, then teachers may lack the motivation to 
implement the strategies within their classroom setting.   
Limited Access to Space, Resources and Time 
Within the school environment and day, it is often difficult to carve out space, 
resources or time to educate teachers, which is another causal factor impacting 
collaboration between OTPs and teachers (Benson et al., 2016; Truong & Hodgetts, 
2017: Bucey & Provident, 2017). OTPs are often servicing at multiple schools, or may 
not be available at specific times of the day to participate in meetings or classroom 
activities, which can impact collaboration opportunities (Truong & Hodgetts, 2017). 
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Additionally, one of the most helpful ways to teach strategies for carry-over into the 
classroom setting is by having teachers directly observe the OTP in action implementing 
a strategy with the student present (Ren & Joosten, 2014). Strategy implementation with 
the student and teacher present, and while completing the desired activity in the 
classroom setting can often be a challenge to plan for with packed classroom activity 
schedules, OTP’s schedules and the student’s potential sessions with other school-based 
therapy professionals (Truong & Hodgetts, 2017; Bucey & Provident, 2017). 
Additionally, teachers may not have the opportunity to fully observe while attending to 
the needs of all students present in their classroom.  
OTP Time in Classrooms 
The majority of teachers value their experiences with OTPs and often desire for 
more reciprocal and consistent communication with a focus on realistic strategies for 
implementation in the classroom setting, but the OTPs lack of time within the classroom 
which impacts collaboration (Truong & Hodgetts, 2017; Benson et al., 2016; Rens & 
Joosten, 2014; Hasselbusch & Penman, 2008; Villeneuve, 2009; Hui et al., 2016; 
Wehrmann et al., 2006). By the OTP spending time in the classroom, they are able to 
gain knowledge from the teachers than can help guide strategy development while 
considering specifics related to the environment. According to Truong and Hodgetts 
(2017), some examples of the educational nuances that teachers could educate OTPs on 
while they are present in the classroom could include their specific roles in terms of 
meeting curriculum standards, the education assessments utilized to measure progress, as 
well as the guiding educational theories that dictate their instructional methods. With this 
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knowledge, OTPs can gain needed information in order to “provide more appropriate, 
generalizable, and feasible suggestions within the classroom setting” (Truong & 
Hodgetts, 2017, p. 132). One of the most vital aspects of a collaborative relationship is 
understanding that both individuals involved can learn from each other and have quality 
ideas and thoughts to bring to the table. By the OTPs being more present and potentially 
assisting students in the classroom setting, this allows for the teachers to view the OTPs 
as collaborative team members, rather than an individual presenting strategies and 
recommendations that may not be feasible and then potentially not offering opportunities 
for continued support.   
Informal Communication 
When follow-up communication occurs between elementary school educators and 
OTPs, it is often informal in nature. According to Truong and Hodgetts (2017), “the lack 
of time and availability of occupational therapists often resulted in informal methods of 
communication … rather than more formalized and consistent communication, which 
would have been preferred” (p. 129). OTPs and educators are all busy traveling to their 
next meeting, class or session and conversations often happen on the fly with little 
opportunity to demonstrate strategies or educate in a formalized manner (Truong & 
Hodgetts, 2017). When communicating information informally, information can be lost, 
forgotten or misinterpreted. Formal scheduled communication allows for consistent 
follow-up and for collaborative consultation to occur with educators and OTPs sharing 
ideas and resources in order to create new solutions for students on a regular basis 
(Villeneuve, 2009). Additionally, when teachers are able to record their own notes that 
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they can refer back to as needed, there are likely greater opportunities for carry-over and 
implementation of strategies and skills. Formal communication opportunities can also be 
scheduled for discussions to occur within specific settings where the strategies will be 
utilized, which can also impact the carry-over of educators’ skills.  
Need for Implementation of Classroom Wide Proactive Strategies 
An additional causal factor impacting OTP and teacher collaboration is the need 
for implementation of more classroom-wide strategies. This can assist in carry-over of 
OT recommended strategies that can help students in the classroom, for both students 
who do or do not receive OT services (Rens & Joosten, 2014). This can also be 
accomplished with OTP involvement in developing and choosing curriculums and 
supports that can universally help the entire student body (Ball, 2018). The focus on 
education and carry-over of strategies is often discussed more prominently when the 
student is struggling or when something in the classroom is not working. This would be 
less of a focus if the OTP was regularly implementing more proactive based approaches 
for all students (Benson et al., 2016). It requires forethought and regular communication 
for teachers to recognize that they can go to the OTP with these concerns, as well as 
increased presence on the part of the OTPs within the classroom setting to be observing 
and available for questions and ideas (Benson et al., 2016; Rens & Joosten, 2014). 
Theoretical Framework 
 When considering an explanation for the problem, the presentation of theoretical 
principles impacts the nature of the problem. According to Bandura (1977), the first 
potential impact is the need for the teachers to initially be motivated to address the 
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present problem and recognize their desire to make a change. Bandura’s (1977) Theory of 
Self-Efficacy addresses four key elements, or the sources of efficacy expectations, that 
are required for increased self-efficacy. In the absence of these sources of efficacy 
expectations, the problem will likely persevere without the ability to address the 
necessary factors. Performance accomplishments are “based on personal mastery 
experiences,” or the presentation of activities in a graduated approach allowing for 
successful practice of skills in order to increase the teacher’s confidence and desire to 
continue engaging with more difficult activities (Bandura, 1977, p. 195). Without 
addressing collaboration, teachers are seeing challenges with no potential solution 
because there have been no opportunities to practice skills and build on already acquired 
knowledge. Vicarious experiences focus on the ability for teachers to directly observe the 
OTP in action implementing strategies with students within their natural context 
(Bandura, 1977). The teachers are then able to apply what they have observed, for 
example presentation and use of specific materials and necessary prompting, into their 
daily instruction and classroom structure for carry-over throughout the school day. If 
teachers and OTPs are servicing students separately without observing each other or 
engaging in discussions, then this carry-over cannot occur. The third source of efficacy 
expectations, verbal persuasion, is a skill that “is widely used because of its ease and 
ready availability” (Bandura, 1977, p. 198). The focus is to provide specific positive 
feedback and encouragement to the teachers, which can be presented as a coaching 
technique, to encourage proper implementation of strategies. This is likely the easiest 
element to implement once regular and consistent communication is established. Finally, 
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emotional arousal, or the physiological state of the individual, may be one of the 
components that is most difficult to address within this context (Bandura, 1977). This 
requires an established relationship and open communication regarding challenges and 
stressors impacting implementation for the teacher, as well as additional aspects that may 
influence their follow through or overall performance. This will likely take time to 
develop, which is why consistency and regularity with collaboration is key.  
 Additionally, outlined adult learning assumptions and “central elements” in 
Malcom Knowles’ Adult Learning Theory, Andragogy, impact the present problem 
(Knowles, 1984, p. 228).  Two of the principles highlight the importance of including the 
individuals as an integral part of the planning and evaluation process, as well as ensuring 
that the learning is immediately applicable to their life, role or experience in order to 
meet their specific needs (Knowles, 1984; Pappas, 2013). The one-time presentation 
model includes what the OTP deems as most important, and leaves out the teachers’ 
thoughts and preferences in terms of the information featured, as well as the frequency 
and presentation format of information, which likely impacts why this process does not 
generate meaningful change (Truong & Hodgetts, 2017, Miller-Kuhaneck & Watling, 
2018). The third principle is that adults learn through active involvement in experiences, 
even if those experiences lead to errors (Knowles, 1984; Pappas, 2013). This is another 
aspect that is lacking in the widely used one-time presentation model, because the 
information is often presented in primarily lecture formats. Additionally, if the education 
and problem solving aspects are not occurring with students present for modeling 
opportunities, then this can be hard for teachers to then apply this knowledge and 
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implement the recommendations into their classroom settings (Rens & Joosten, 2014). 
According to Villeneuve (2009), teachers often desire more OTP involvement in their 
classroom by being physically present to demonstrate strategies and participate in the 
programming for students. Knowles also highlights that adult learning is often focused on 
solving a problem within a specific setting, and in-person problem solving and education 
within the classroom helps to address this important principle (Knowles, 1984; Pappas, 
2013). 	
Evaluation of Evidence to Support the Proposed Project 
 To test the proposed explanatory model of the identified problem previously 
described in this chapter, four questions were generated to guide the search for evidence. 
Each question will be addressed next. 
Question 1: Is there evidence that teachers want and need more training and in-
services from OTPs in order to carry-over OT based strategies into their classroom? 
 For teachers that understand OT scope of practice within the school setting, many 
want more time for collaboration, consultation, training and hands on experience 
practicing with the OTP and with OT related strategies (Truong & Hodgetts, 2017; 
Benson et al., 2016; Villeneuve, 2009; Wehrmann et al. 2006). According to Truong and 
Hodgetts’ (2017) scoping review regarding teachers’ perceptions, attitudes and beliefs 
regarding school-based OTPs, teachers highlighted the importance of beginning the year 
with in-service opportunities to allow them to learn more. If this is not a feasible option, 
then finding opportunities to provide education through the creation of materials or 
videos to provide the information to multiple teachers could be a potentially beneficial 
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option. Hui et al. (2016) also highlighted the importance of more training opportunities 
by stating, “while providing training to teachers through a 1-day workshop is a practical 
way of disseminating information, documentation has shown that after a few initial 
changes following the work-shops, there is a rapid deterioration in implementation” (p. 
116). Through the proposed doctoral program, initial engagement in the program assists 
in the ability for relationships and rapport to be built between the OTP and teacher 
participants. Reminders and refreshers are beneficial when implementing new strategies 
and ideas, and this can be addressed through the follow-up aspects of the program, as 
well as continuing to utilize the aspects of the formal communication model that were 
deemed to be most beneficial during the program. 
Question 2: Is there evidence that teachers want more formal consultation and 
communication with the OTP? 
 Outside of the typical one-time presentation model, the next most common way of 
communication and dissemination of information to occur between teachers and OTPs is 
in an informal format (Miller-Kuhaneck & Watling, 2018; Truong & Hodgetts, 2017). 
Informal communication opportunities can assist in refining ideas or strategies, as well as 
beginning to start conversations about students’ needs, but often are not the most 
beneficial setting for creating or planning new potential ideas or solutions (Villeneuve, 
2009). When obtaining information from teachers regarding their relationship with OTPs, 
Benson et al. (2016) categorized five kinds of communication with school-based OTPs, 
including the collaborator, consultant, regular, quarterly updater and the minimalist, 
which is also known as “where’s the OT?” (p. 296-297). The majority of teachers (39%) 
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interviewed in this study ranked their communication with the OTP as “the regular,” 
where communication occurs across a variety of methods, but it did not reach the more 
formalized level of a collaborator (11%) seeking to create plans or a consultant (30%) 
seeking to solve problems with strategy development (Benson et al., 2016, p. 296). The 
proposed doctoral program provides opportunities for more formalized collaboration, 
with the intended goal for the facilitating OTP to reach the level of the collaborator or 
consultant in order to make more of a difference through communication with teachers, 
as well as increase the teachers’ knowledge and perceptions regarding the OTP’s roles, 
abilities and specialized skills.  
Question 3: Is there evidence that if teachers are educated regarding the school-
based OT scope of practice that they will generate appropriate referrals? 
 Across multiple research publications, teachers highlighted the importance of 
gaining knowledge about OT in order to understand the referral process, which assisted in 
their ability to feel confident in the referrals they were generating (Truong & Hodgetts, 
2017; Rens & Joosten, 2014; Wehrmann et al., 2006). This background information about 
the referral process is also helpful information for teachers as they seek to then 
communicate this information to parents in order to explain the purpose of school-based 
OT services and next steps in the process (Truong & Hodgetts, 2017; Rens & Joosten, 
2014). Rens and Joosten (2014) noted after OTPs were able to provide more information 
to teachers regarding the referral process, OTPs noted that teachers were “less defensive 
and more enthusiastic about their input” (p. 153). Additionally, this referral process 
information helped to provide the teachers with more knowledge in this area which 
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assisted when they were receiving and interpreting reports written by their students’ 
outpatient OTPs (Truong & Hodgetts, 2017). A lack of knowledge in this area can lead to 
limited referrals or decreased access to referral opportunities, which may negatively 
impact students’ outcomes and ability to access beneficial services and supports (Truong 
& Hodgetts, 2017). The proposed doctoral program seeks to provide more information 
regarding the difference between an OT screening and an OT evaluation, as well as the 
necessary educational legal guidelines that dictate the timelines, need for parental 
consent, and history behind school-based OT services. By providing the necessary 
background information, teachers will be able to understand more about the constraints 
that bind school-based OTPs, as well as understand what they are truly seeking when 
they initiate the referral process and how to effectively communicate this information to 
the students’ parents.   
Question 4: Is there evidence that greater OTP presence within the classroom 
increases teacher implementation of strategies? 
 Through increased OTP engagement within the classroom setting, Ball (2018) 
highlighted that this model provided opportunities for students to receive strategy 
implementation from the OTP, while also providing a modeling opportunity for teachers 
to observe the OT presentation of the strategy with the ability to carry-over the necessary 
skills throughout the school day. This increased engagement within the classroom setting 
also provides the OTP with more knowledge regarding the classroom setting, structure 
and curriculum in order to create more realistic recommendations for carry-over (Rens & 
Joosten, 2014). Additionally, teachers are able to increase their trust in the OTP while 
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observing their work ethic and abilities with their students (Villeneuve, 2009). When 
synthesizing information regarding collaborative consultation in the school setting, 
Villeneuve (2009) highlighted that “significant positive correlations were found between 
collaborative practices and teacher perceptions of the contribution of occupational 
therapy to student skill development” (p. 211). Teachers also highlighted the importance 
of OTPs working within classroom settings with children with a variety of skill levels, 
even those whose skills are considered exceptional, to demonstrate their abilities and 
knowledge regarding potentially grading the programming to the specific needs of the 
child (Villeneuve, 2009). The proposed doctoral program seeks to provide built in and 
scheduled opportunities for OTPs to visit classroom settings in order to model and 
demonstrate strategies. Through the teacher-centered goals and individualized 
considerations throughout the program, this information will likely provide the OTPs 
with more knowledge regarding each teacher’s classroom context, as well as increase 
opportunities for OTPs to garner the trust from teachers by providing realistic and 
functional strategy ideas.  
Conclusion 
 Based on the synthesis of literature and using Bandura’s Theory of Self-Efficacy 
(1977) and Knowles’ Adult Learning Theory (1984) as guiding theories, the most 
beneficial intervention to improve collaboration and knowledge regarding school-based 
OT scope of practice and strategy implementation is an OTP facilitated training program 
that addresses:  
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• Background information regarding OT scope of practice, the referral process and 
differences between OT screenings and evaluations, as well as educational laws 
that guide this process 
• Opportunities for formally scheduled collaboration and communication, with 
informal opportunities seen as a bonus to fill gaps and initiate conversations 
• Information regarding OT strategies that can be implemented into the classroom 
environment that can potentially benefit all students 
• Teachers creating their own goals and focusing the training model specifically to 
their setting and students 
• Opportunities for teachers to learn in a self-paced format, with OTP provided 
feedback, observation in the classroom environment and building of expectations 









 Within the school setting, teachers are often seeking more consistent collaboration 
opportunities and increased access to training from occupational therapy practitioners 
(OTPs) in order to implement realistic and applicable strategies into their classroom and 
problem solve current challenges that their students are facing (Truong & Hodgetts, 
2017; Benson et al., 2016; Rens & Joosten, 2014; Hasselbusch & Penman, 2008; 
Villeneuve, 2009; Hui et al., 2016; Wehrmann et al., 2006). Trainings and 
communication between teachers and OTPs are often informal, or when there is a more 
formal training opportunity, it is usually a one-time presentation with limited 
opportunities for follow-up and continued teamwork (Truong & Hodgetts, 2017, Miller-
Kuhaneck & Watling, 2018; Hui et al., 2016). According to Miller-Kuhaneck and 
Watling (2018), the limited opportunities for follow-up lead to decreased opportunities 
for carry-over of strategies and “are not successful at changing teacher practices long 
term” (p. 7). OTPs have valuable information to share with teachers across different 
contexts and school-based occupations, including fine motor and visual motor skills, 
sensory strategies, activities of daily living and play (Davies et al., 2019; Grajo et al., 
2020; Cahill & Beisbeir, 2020; Ismael et al., 2018). With this vast information, it is often 
difficult to narrow down the most helpful and applicable information that can be provided 
to teachers when considering a variety of student needs, grades, settings and 
environments.  
With the limited time that both teachers and OTPs can dedicate to formal and 
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regularly scheduled training opportunities, additional training formats need to be 
developed and considered in order to disseminate information in a flexible and accessible 
manner. One potential avenue to consider for training teachers is the implementation of 
an online self-paced training program developed by an OTP. Online trainings can be cost-
effective, since once it is created it can be utilized repeatedly with different groups of 
participants (Hoffman et al., 2020). When considering the development of an online 
training program provided by an OTP for elementary school teachers, limited research 
has occurred at this time to understand the best practices for online training formats 
including the amount of information, timing, frequency, layout and types of information 
provided, as well as timelines to follow-up on training program outcomes. Additionally, 
there is little information regarding how to implement best training practices already 
utilized by OTPs, for example the principles of coaching, into an online training model 
for accessibility within a new format.  
Evaluative Summary of Methods 
Training Format 
 Within the context of the COVID-19 pandemic, as well as with the development 
of new technology advances in order to disseminate information around the world, the 
need for accessible and evidence-based online training formats is vital in order to provide 
quality education to a wider and more diverse audience. At this time, limited research 
studies have occurred focusing on OTP developed and led online self-paced trainings for 
teachers. Online training formats have been developed and researched in other contexts 
for educators ranging from preschool teachers to professional development for college 
	
	 22 
professors (Hoffman et al., 2020; Smothers et al., 2020; Rizzuto, 2017). Many of the 
programs paired the online training component with in-person observations or 
opportunities to collaborate, in order to provide information through a variety of contexts 
and learning formats while considering accessibility to the designated audience (Hoffman 
et al., 2020; Rizzuto, 2017; Smothers et al., 2020). According to Hoffman et al. (2020): 
Online teacher training has appeal in that it is low-cost, it can be accessed by 
teachers in any location at any time with reliable Internet access, and it can 
address barriers related to staff turn-over because new teachers can be trained 
when they are hired into their new position. (p. 119)  
The flexibility and accessibility of online training formats was echoed throughout much 
of the research on the topic, with some taking it the step further to focus on the use of 
self-paced formats and its potential benefits (Rizzuto, 2017; Burkman, 2012; Hoffman et 
al., 2020; Smothers et al., 2020). By developing a self-paced online training, the training 
lends itself well to the adult learning principles highlighted by Knowles (1984), including 
focusing on the motivation of the learner and how to increase the learner’s engagement in 
the topic (Rizzuto, 2017). Online programs with a self-paced component also provide 
opportunities for individuals who are quieter or more reserved within an in-person setting 
to feel comfortable participating, as well as open the participant pool to a wider audience 
who may have previously had trouble accessing the in-person site due to distance or 
could not participate at the designated time for training (Rizzuto, 2017; Smothers et al., 
2020). With an online training program that is used by multiple groups during potentially 
different periods of time, the format ensures that everyone consistently receives the same 
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training and information, as long as no edits are made, which can be beneficial when 
ensuring that a group of teachers within a school or district have all received the same 
information (Hoffman et al., 2020). Additionally, as trainings are completed and 
feedback is provided, necessary edits can be made to the program and can remain for 
future participants as the program progresses.  
 With the current need for more research to focus on the development, 
effectiveness and participant satisfaction with online training components, there is less 
evidence at this time when considering a prescriptive method or template for developing 
a training in this manner. When considering teachers and the potential need for feedback 
to be provided through observations within their classroom, an online only training model 
leaves limited opportunities for evaluation, feedback and demonstration of skills, which 
would likely require an additional component to the program (Hoffman et al., 2020; 
Rizzuto, 2017; Smothers et al., 2020). Within an online training program, the participants 
can feel isolated without in-person or virtual contact with the other participants in the 
training program, and this also limits the potential for collaboration and problem solving 
as a group unless this is an embedded aspect of the program (Rizzuto, 2017). The online 
format can present information in an overloaded way, without flexibility in how the 
information is delivered or in-person monitoring for how the audience is taking in the 
information, which can also impact their motivation or interest in the topics presented 
(Rizzuto, 2017; Burkman, 2012). Although there are many components that can be added 
as supplements to the online training, there is limited information regarding best practice 
considerations when thinking about online training program development.  
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 Coaching is an effective training method that has been utilized more frequently to 
replace the one-time lecture style presentation model, but has not regularly been 
implemented as a supplement in collaboration with a primarily online training format 
(Goodnight et al., 2020). While utilizing the coaching model in order to teach educators 
new research-based strategies for reading, Goodnight et al. (2020) utilized three 
components including “individual pre-conference, side-by-side coaching session and 
individual feedback meeting” (p. 71). The coaching model has demonstrated the ability to 
support teacher application of new strategies into their classroom setting, and includes 
critical features such as active teacher participation, repeated practice, opportunities for 
follow-up and explicit feedback (Goodnight et al., 2020). The authors highlighted the 
importance of individualized feedback and varied level of coaching engagement to 
benefit participants with different needs and abilities (Goodnight et al., 2020). These are 
not aspects that are currently available or utilized within online training models, but could 
be considered as potential options that may be beneficial to add as a supplement to an 
online training model in the future. Additionally, considerations need to be made 
regarding the beneficial timing within the year for teachers to participate in training in 
order to see the greatest impact from their participation. According to the experiences of 
Goodnight et al. (2020), they highlighted the challenges within their study when data was 
collected in March, April and May, which led to difficulty creating follow-up 
opportunities to observe the potential longer-term impacts of the training. This may need 
to be considered when providing a training to teachers, especially when data is not able to 
be taken during the summer and the new school year brings a new cohort of students with 
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different need and abilities than the previous year, as well as potential teacher turnover.  
Training Content 
 In addition to the need to consider the strengths and challenges in relation to 
different training formats for OTPs to disseminate information to teachers, it is also 
important to consider the most valuable and helpful information that can be disseminated 
through the training. Within the school-based setting, OTPs seek to assist students with 
their ability to “perform academic and non-academic” activities, which can include a 
variety of aspects throughout the school day (American Occupational Therapy 
Association, 2016). When considering occupations within the school day, there are 
specific skills that can be isolated to work on and different strategy implementation that 
can occur within the classroom that can benefit all students’ participation throughout the 
day (American Occupational Therapy Association, 2016). It is important to consider 
strategies and approaches that are evidence-based when deciding what information would 
be best provided within a training context to educators for application into their own 
classroom environments. Additionally, it is important to consider that each student and 
classroom are different, so although strategies and ideas might work for one student or 
classroom, they are not necessarily prescriptive for all classrooms. Not all domains of 
school-based occupational therapy (OT) are likely able to be included within the training 
program, so it is important to include information within areas of frequent teacher 
concern and to provide a diverse array of information as a starting point for collaboration 
and communication. Aspects that are often addressed by school-based OTPs and areas 
where teachers seek more information include handwriting interventions, sensory 
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strategies, and flexible seating considerations for the classroom setting. Within the 
training program, specific strategies are provided for each of these areas that can be 
utilized by all students within the classroom setting.  
 Handwriting is often a school-based occupation that generates referrals for OT, as 
well as concerns from teachers regarding how to best address their student’s challenges in 
this area (Engel et al., 2018). Often children who present with difficulties in the area of 
handwriting also have difficulties with academic achievement in math, attention and 
decreased verbal IQ, as well as challenges with participation in academic tasks across the 
board (Engel et al., 2018; Grajo et al., 2020). There are numerous handwriting programs 
that have been designed to be embedded into the classroom curriculum and for 
application with students with a variety of needs and skill levels. According to Engel et 
al. (2020), after completion of their systematic review regarding effect sizes, there is no 
handwriting program that significantly outperforms the rest when considering the 
domains of legibility, speed and fluency, but “different programs may excel at targeting 
different outcomes” (p. 6). An important consideration for handwriting is the frequency 
and duration of classroom embedded handwriting instruction in order to improve and 
develop students’ abilities. Recommendations differ between studies, for example Engel 
et al. (2020) found six weeks of handwriting intervention may be sufficient, while Grajo 
et al. (2020) found an average of eleven hours of training over an average of an eight-
week time span to be the most effective based on their array of reviewed studies. 
Regardless of the type or format of handwriting instruction, there are components that 
make the instruction delivery more beneficial for student skill development. Therapeutic 
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practice of handwriting skills, including a focus on engagement in pencil and paper tasks, 
the opportunity for students to self-evaluate and correct their own work, as well as 
receive external performance feedback from their educators were aspects that should be 
featured across the board during handwriting instruction (Cahill & Beisbier, 2020; Grajo 
et al., 2020). These considerations are recommended over approaches focusing more on 
specific isolated skills or sensorimotor components including, visual perception, visual 
motor, in-hand manipulation and movement skills (Cahill & Beisbier, 2020; Grajo et al., 
2020). Additional modifications to the presentation of writing materials and the 
environment can also be beneficial for all students.  
 Within the school-based setting, sensory processing abilities and needs are often a 
widely discussed topic with decreased understanding regarding the implementation of 
strategies in the classroom setting. A school-based OTP’s main focus is addressing the 
needs of the child in relation to their ability to participate in school-based activities 
throughout their day, which can be impacted by sensory processing challenges (American 
Occupational Therapy Association, 2016). OTPs have the potential to improve the 
student’s performance through training and consultation with the teacher regarding the 
student’s needs, as many of the challenges may be very specific to the child (Northrop, 
2018). Environmental modifications, or changing aspects of the environment based on 
the needs of the individual, are one aspect that is highly regarded when considering 
successful participation for children with sensory processing challenges in the classroom 
(Battin et al., 2020; Grajo et al., 2020). Environmental modifications can be beneficial for 
students regardless of their specific needs, and an example of this could be a visual timer, 
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which reduces both auditory distractions and can be helpful for everyone (Asher & Lau, 
2017). Other modifications and strategies can focus on additional sensory systems, such 
as the visual system, tactile system, or proprioceptive system, and be beneficial for all 
students. 
 Flexible seating and positioning strategies while participating throughout the day 
are often an area of focus for OTPs within the school setting. Success in the classroom is 
often viewed as an increase in the amount of time of sustained focus while seated and 
engaged in classroom tasks, and with this time comes the need for strategies and ideas for 
students who are not able to maintain this or would benefit from choices regarding their 
positioning (Grajo et al., 2020). Due to the needs of the individual, differences in 
environments, as well as how the on-task or preferred behaviors are measured, sometimes 
the same seating option can be considered beneficial and evidenced-based in one 
environment, while not demonstrating evidence or being counterproductive in another 
environment. The use of stability balls is often considered to have varying evidence both 
with support for and against them as a flexible seating alternative. Cahill and Beisbeir 
(2020) considered evidence from three systematic reviews and highlighted a “moderate 
strength of evidence supporting the use of stability balls,” including that on-task 
behaviors while sitting on stability balls significantly increased “as measured by focused 
activity and cooperation with classroom rules” in a second grade classroom, as well as 
the average time seated and on task increased while on stability balls for students in third 
through fifth grade with ADHD (p. 26-27). Stability balls have also been shown to “not 
significantly improve on-task behavior or achievement levels in math and literacy,” while 
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students sitting in standard chairs were observed to have more time on task, and some 
studies have even gone as far as indicating strong evidence to not utilize stability balls as 
a flexible seating option (Grajo et al., 2020, p. 5; Battin et al., 2020). These varied 
differences highlight the importance of considering the individual student, teacher, and 
environment when providing OT related strategies. When utilizing and recommending 
flexible seating options, OTPs also consider the core strength and positioning of the 
student, as well as the environment. Flexible seating alternatives can include options on 
the floor, additions to standard chair seats or legs, as well as stand-alone alternatives such 
as a stool.  
Summary Discussion 
 When considering the application of the literature in order to design an online 
training program facilitated by OTPs for teachers within the elementary school setting, it 
is important to create aspects that allow the training to be flexible and accessible, while 
also considering aspects that foster collaboration while learning and allow for evaluation 
and feedback to be embedded into the process (Hoffman et al., 2020; Smothers et al., 
2020). The flexible aspects of the online self-paced training format allow for individuals 
who may have not previously felt comfortable participating in a group training 
environment or wouldn’t usually be able to access the training because of timing or 
location constraints to be able to participate and benefit from the instruction (Rizzuto, 
2017; Smothers et al., 2020). An isolated online training alone will not foster 
collaboration or the ability for problem solving within the moment to occur, which is 
where the importance of additional opportunities for coaching, in-person evaluation and 
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check-ins comes into play (Rizzuto, 2017; Goodnight et al., 2020). When considering the 
OT specific strategies to be highlighted within the training, there is an expansive breadth 
of information that could be included. The outlined research highlights the importance of 
describing and presenting the evidence to elementary educators while explaining the 
rationale behind why some strategies may work within one environment, but not another. 
The strategies embedded within the training are intended to provide the teachers with 
increased self-efficacy and knowledge to critically consider and evaluate their students’ 
needs, while being able to integrate new evidence-based strategies into their classroom, 
but the training will not replace the need for continued collaboration with OTPs or 
provide information regarding every aspect addressed by school-based OTPs.  
 Based on the literature review of previous efforts to inform educators on school-
based OT’s role with practical instruction regarding carry-over of strategies in the 
classroom, it is critical to include the following in a training program:  
• Opportunities for continued follow-up and collaboration with a provided schedule 
• Self-paced format for learning with flexible opportunities to access the training 
materials 
• Ability for teachers to set their own goals and tailor education to their own 
classroom 
• OTP observation opportunities with the ability for teachers to receive feedback 
• Providing strategies that would benefit the whole classroom population 
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CHAPTER FOUR: DESCRIPTION OF THE PROPOSED PROGRAM 
Basis of the Proposed Program 
 The author’s proposed program is a collaborative and proactive educational 
approach intended to provide elementary school teachers with knowledge regarding 
school-based occupational therapy (OT) scope of practice and typical OT strategies for 
classroom implementation. The program seeks to provide educators with information 
regarding the role of a school-based occupational therapy practitioner (OTP), while 
considering other aspects that OTPs can address that they may not have previously 
considered. This is not considered to be an expansive list of everything that a school-
based OTP can address, but rather provide an overview with examples as a starting point 
for further discussions. The overall aim of the program is for elementary school teachers 
to gain increased self-efficacy for carry-over and implementation of OT strategies into 
the classroom, thus increasing the generalization of skills and strategies for students 
currently receiving OT services, and to also benefit students who are not currently 
receiving OT services. Additionally, teachers will have more knowledge regarding the 
referral, screening and evaluation process in order to articulate information to parents and 
better understand next steps when they have OT related concerns for their students. The 
program will be completed within an online training format in order to increase the 
flexibility for teachers to access the training when it best works for them. Additionally, 
there will be in-person check ins with the facilitating OTP in order to receive feedback, 
trial strategies and problem solve challenges that are occurring within their classroom.  
 Within the public-school setting, teachers are often seeking more collaboration 
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with OTPs to utilize strategies within their classroom and problem solve challenges that 
their students are experiencing (Truong & Hodgetts, 2017; Benson et al., 2016; Rens & 
Joosten, 2014; Hasselbusch & Penman, 2008; Villeneuve, 2009; Hui et al., 2016; 
Wehrmann et al., 2006). Teachers often do not learn about school-based OT services 
within their college training programs, so their first introduction to collaborating with 
OTPs is often a brief singular presentation at the beginning of the school year with 
limited opportunities to continue educating regarding OT in a formal setting (Miller-
Kuhaneck & Watling, 2018; Truong & Hodgetts, 2017).	These limited opportunities for 
follow up lead to decreased opportunities for carry-over of strategies and often do not 
demonstrate long term gains or changes (Miller-Kuhaneck & Watling, 2018). 
 At this time, limited research has been conducted regarding the implementation of 
an online training program provided by an OTP for elementary school teachers. Online 
training formats have begun to gain more traction, especially when considering the new 
technologies and options that have been created since the start of the COVID-19 
pandemic. Online training formats have been considered and utilized in other educational 
contexts, including with preschool and college educators on a variety of topics (Hoffman 
et al., 2020; Smothers et al., 2020; Rizzuto, 2017). Some of the research regarding online 
training programs includes an additional component of in-person observation or 
opportunity to collaborate, which has proven to increase accessibility to audiences and 
increase carry-over of skills (Hoffman et al., 2020; Rizzuto, 2017; Smothers et al., 2020). 
Current online training research has highlighted principles presented in Knowles’ concept 
of Andragogy as an Adult Learning Theory (1984), including utilizing the learner’s 
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motivation to the program’s benefit, as well as structuring the program for increased 
engagement on the part of the participant (Rizzuto, 2017). 
 The author presents a proposed explanatory model of the problem detailing the 
current challenges for regular and consistent collaboration and consultation between 
OTPs and elementary school teachers (See Appendix A). Overall, the biggest challenges 
for collaboration within the school setting include the lack of time, resources (including 
space and materials), as well as specific knowledge regarding OT scope of practice 
(Benson et al., 2016; Truong & Hodgetts, 2017: Bucey & Provident, 2017). This can lead 
to OTPs being included and sought out in a reactive format when challenges are already 
present, instead of proactive, consistent and regular collaboration throughout the year 
regarding all students (Benson et al., 2016). Without this collaboration, students may be 
missing out on strategies and resources that could benefit their participation within the 
classroom setting.  
A variety of stakeholders are impacted by the development and implementation of 
this proposed program. At the micro, or individual level, individual teacher participants 
will gain self-efficacy and necessary knowledge regarding school-based OT scope, roles 
and strategies. Additionally, they will have opportunities for increased collaboration and 
problem solving within a more formal setting because of the implementation of the 
proposed program. When considering the meso level of stakeholder impact, the 
administration team within the public-school setting, which may include the 
Superintendent, Assistant Superintendent, the Director of Special Education Services and 
other district administrators are impacted by the presented program. Initial agreement for 
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implementation of the program is required from this stakeholder group. This group will 
likely benefit from the presented program if costs are kept low and benefits occur at the 
end of the program in terms of teachers being able to implement new evidence-based 
strategies within their classroom and improved student outcomes occur. An additional 
meso level group that will benefit from implementation of the proposed program includes 
the other therapy related services professionals including other OTPs, speech language 
pathologists, physical therapists, psychologists, and social workers. This program 
provides opportunities to utilize aspects of the program to carry-over their own 
information, which may include education regarding their own scope of practice, 
strategies specific to their role, and collaboration opportunities with elementary school 
teachers. This program will seek to lay the groundwork through program development 
and implementation in order to understand important components that work best for 
educating the teachers. Arguably the most important stakeholder group that can benefit 
from implementation of this program is the elementary students. Students who may have 
been having challenges within the classroom, but may not receive or need OT services 
can benefit from strategies presented through this program. Additionally, teachers may 
understand more regarding the role of an OTP and realize that one of their students would 
greatly benefit from OT services and an appropriate screening request can be generated 
with the potential to lead into the evaluation referral process.  
Practice Scenario 
 An example of a practice scenario that could benefit from implementation of the 
program includes an elementary school teacher that is currently struggling to implement 
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strategies within their classroom setting for second grade students presenting with 
decreased handwriting legibility, difficulty holding their pencil, increased fatigue while 
writing and limited ability to copy information presented on the board. The teacher is not 
sure if these presented challenges warrant an OT evaluation or screening, and they are not 
sure what types of strategies to integrate into their classroom. By participating in the 
proposed training program, the teacher would gain more knowledge and information 
regarding where to turn when challenges are present and how to initiate the process to 
collaborate with the OTP for specific student concerns. Additionally, they will learn more 
ways to trial and integrate strategies within their classroom environment, as well as more 
opportunities to carry-over of strategies for students that are currently receiving school-
based OT services. They will also better understand the rationale behind strategy use to 
reinforce the implementation. 
The author intends to address the above scenario by providing education and 
training to elementary school teachers that will include instruction regarding OT scope of 
practice in the school setting and build upon their existing knowledge when considering 
school-based OT referral, screenings, and strategy implementation. For example, 
elementary teacher participants will: 
• Increase their knowledge regarding the referral, screening, and evaluation process 
for OT services by identifying 3 steps in the process 
• Increase their knowledge regarding OT scope of practice within the school 
setting, by identifying 3 areas of expertise that OTPs possess and 3 school-based 
roles for which OTPs are responsible for, and 3 ways the OTP’s role differs from 
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elementary school teachers’ roles 
• Increase their knowledge and self-efficacy regarding strategy implementation 
within the classroom setting by identifying 4 specific strategies that support all 
students, including those who do or do not receive school-based OT services  
 
Full Logic Model 
 
 The logic model provided depicts the relationship between the program 
components, as well as the author’s anticipated program resources, activities, and 







The logic model for the “Best Practices for School-Based Occupational Therapy Practitioners and Elementary School 
Educators Collaboration: A Hybrid Training Model” proposed program evaluation research details expected program inputs 





Program Participants and Resources 
 
 The intended participants for this program are elementary school teachers, who 
teach either general education or special education classes, within one designated district. 
It would be important for the teachers to have their own classroom in order to control 
implementation of the strategies, rather than pushing into another teacher or multiple 
teachers’ classrooms throughout the school day. Teachers would be recruited through 
indicating interest on a district wide email to teachers that fit the inclusion criteria. 
Additionally, the OTP would reach out to teachers that are newer and may benefit from 
learning more about school-based OT scope of practice and how to collaborate with 
OTPs. If teachers have specific questions regarding the program structure or participation 
in the program, they can meet with the program implementing OTP either virtually or in-
person to learn more. There is no minimum or maximum number of years of teaching 
experience required for participation in the program. During the first week of the eight-
week program, the teachers will provide demographic information about themselves and 
their experiences to the facilitating OTP via the Nearpod platform, as well as describe 
their interest in participating in the training and their goals following completion.  
 The personnel required to carry out the program would be an OTP that works 
within the district. It is important that the OTP works within the district so they 
understand specific district policies, structures, and constraints. Additionally, they will 
continue to provide OT services following program completion, which will allow for 
carry-over of techniques and collaboration from the training. Helpful characteristics for 
an OTP running this program would include that they are patient, collaborative and 
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flexible in terms of meeting the needs of the teacher, as well as their current level of 
knowledge regarding school-based OT. Each teacher is coming to the program with their 
own experiences and thoughts, and the OTP should be able to respect different 
viewpoints and be able to work collaboratively to work towards a common goal. The 
OTP should care about addressing the specific individualized goals and needs of the 
teacher participants. Additionally, the OTP should be knowledgeable regarding school-
based practice, and it would be helpful if they had at least two years of experience in the 
setting before looking to implement this program.  
 The majority of the training will be completed on the Nearpod internet-based 
platform. The platform allows for visuals, videos and interactive components to be 
embedded within the provided information, as well as the recorded voice of the program 
implementing OTP to provide the information through a variety of means. Since the 
program will be available at all times of the day and days of the week, it will be 
important to have everything recorded and available to accommodate the varying 
schedules of the teachers. The recorded format also keeps the information provided to 
each teacher in the program consistent, as well as opportunities to utilize this same 
information and format for other groups of teachers following the initial training. Each of 
the teachers within the designated district has their own district provided laptop and can 
access district provided Wi-Fi throughout the day if needed. The training will also be 
accessible on the teacher’s personal computers and Wi-Fi at home. During the 
educational component (middle six weeks of the program), the OTP will meet with each 
teacher twice in reference to specifics of the training program, implementation of 
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strategies and to answer any of the teacher’s questions.  
Interventions and Activities 
 
 The program content will be primarily provided in an online training 
asynchronous format. Embedded within this format will include written materials, 
pictures, videos, and interactive question components for teacher participation. The 
online training components can be completed onsite at the school, as well as in their 
home. The training will be available during all of the weeks of the program, but a 
schedule will be provided in order to assist in keeping the teachers on track with the 
provided lesson for the week. The content of the online training program will include six 
training modules that focus on aspects including an overview and history of school-based 
OT, the referral, screening and evaluation process, specific occupation domains for OT, 
and the role of the teacher vs. the role of the OTP within the school-based team. For an 
outline of content included in the training program, see Appendix D. Additionally, 
classroom wide strategies will be provided for the teacher to trial and utilize within their 
own classroom setting related to specific areas of practice for school-based OTPs. This 
could potentially decrease referrals or provide as an opportunity for carry-over of skills 
for students who are currently receiving school-based OT services. With this increased 
knowledge, teachers may be able to provide more information regarding trialed strategies 
and observed challenges within their screening requests to OTPs.  
In addition to the training program, during the six weeks of education provided 
there will be two opportunities for the elementary school teacher to meet individually 
with the facilitating OTP in order to problem solve, discuss challenges, practice 
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implementation of strategies and consider environmental modifications for their 
classroom setting. The individual meetings with the OTP will be one hour in length with 
the opportunity for teachers to submit questions prior to the meeting or throughout the 
program as needed for response from the OTP. These meetings will occur before or after 
school, with the potential to meet during the teacher’s prep and lunch time if authorized 
by the elementary school principal and school administration. The entire program will be 
eight weeks in length, with the first week focusing on the teachers filling out the 
necessary questionnaires and measures in order to learn more about their goals, current 
skills and challenges within their classroom setting. Then teachers will participate in 
weekly modules which will occur during the next six weeks, and finally the last week is 
reserved for filling out evaluation measures, assessment of goals, problem solving 
remaining challenges, and providing the program facilitating OTP with necessary 
feedback and considerations for future implementations of the program. 
The role of the OTP within this program is developer of the program content, as 
well as facilitator for the online components and in-person meetings. When considering 
the development and implementation of this program, no other additional staff members 
are required, but assistance will be needed from a qualified research assistant for data 
analysis and program evaluation measures interpretation. The district has a technology 
department that is available for assistance with technology, including the internet, 




Program Outputs and Outcomes 
 When considering the implementation of this training program, program outputs 
may include the number of participating teachers, and the number of program modules 
completed by each of the participating teachers. Additionally, another program output 
would be the number of students within the participating teachers’ classroom that 
currently receive school-based OT services and may have greater strategy carry-over 
within the classroom setting. After implementation of the program, additional outputs 
would be the number of occupational related strategies that were either trialed or 
implemented within their classroom setting, as well as the number of OT related referrals 
that were generated by the teachers following participation in the training.  
 Short term outcomes from the training program will be measured during the final 
week of the program (week 8). These outcomes will be noted within the teacher self-
report measures at the end of the program, and will be compared to their self-report 
measures from the beginning of the program. Short term outcomes that will seek to be 
achieved during this program include an increase in teacher self-efficacy for OT strategy 
implementation, an increase in knowledge related to OT strategies, and an increase in 
knowledge regarding the scope of practice and roles of school-based OTPs. Intermediate 
outcomes will be measured at 6–8 weeks post participation in the training program. The 
outcomes that will be measured include the number of OT related strategies implemented 
into the classroom setting, as well as the amount of information provided in OT screening 
requests specifically related to school-based OT scope of practice. For both of these 
outcomes, the author is striving to achieve an increase. A final long-term outcome that 
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will be measured one year post implementation of the training program will be the 
measurement of students within the participating teachers’ classrooms Individualized 
Education Program (IEP) academic outcomes. The author is seeking to increase the 
number of students achieving or surpassing their academic goals, as well as meeting their 
OT goals within the classroom setting.  
Anticipated Barriers and Challenges 
 Likely the most prevalent barrier for implementation of this program will be the 
teachers’ limited time for accessing the training and difficulty scheduling the in-person 
meetings due to their busy schedules. It may also be difficult for the OTP to separate their 
collaboration time when considering their daily work and this training program. This 
could be mitigated with support from the administration in terms of utilizing part of the 
OTP’s workday for participation in collaboration for this program, and observation 
within the program participating teachers’ classroom during the school day if needed in 
order to problem solve with them while their students are present. 
Additionally, if teachers are not currently having OT related concerns with any of 
their students, they may not see the value in participating in this program. Since part of 
the program is to problem solve and collaborate with the OTP, it may be difficult if they 
are feeling everything is currently working smoothly or if they are not interested in 
integrating new strategies into their classroom setting. Additionally, if the teacher is not 
open to changing aspects of their classroom, lessons, schedule, or set-up of the room, 
then this could be a barrier for engaging in the training program. In describing the 
intended objectives of the program and set-up of how the training will be provided and 
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progress throughout the weeks, it would be important to include that flexibility and 
openness to trial strategies would be important attributes for any participating teachers.   
When considering implementation of strategies within the classroom setting, there 
are limited financial and physical resources in order to obtain and use new adaptive tools 
and materials. Research on the part of the OTP, as well as the participating teachers, may 
be helpful in order to construct their own materials or utilize materials that they currently 
have available in a potentially new way. Additionally, it may be beneficial for the district 
to provide each participating teacher with a stipend amount to purchase materials related 
to strategy implementation, in order to assess the true value of the program. It may also 
be helpful for the facilitating OTP to apply for grants in order to fund aspects of the 
program. If the program was to grow to other sites with other facilitating OTPs, then 
additional financial considerations may be required.  
Summary and Conclusions  
 
 The need for increased teacher and OTP collaboration is evident, with many 
barriers impacting this progress without necessary supports. Teachers are busy 
professionals who are pulled in many different directions within their job roles. With the 
necessary motivation and willingness to implement and trial new strategies, as well as 
their interest in collaboration and better understanding of the roles of OTPs in the school 
setting, teachers will likely gain the necessary knowledge and self-efficacy while growing 
their skills. Students are the individuals that are most positively impacted by this 
collaboration. They will then have the ability to access new strategies and be referred for 
screening or evaluation if their skills would benefit from this specialized and 
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CHAPTER FIVE: PROGRAM EVALUATION RESEARCH PLAN 
Program Scenario and Stakeholders 
 
The program presented here is titled “Best Practices for School-Based 
Occupational Therapy Practitioners and Elementary School Educators Collaboration: A 
Hybrid Training Model.” The intended purpose of this program is to educate teachers on 
school-based occupational therapy (OT) scope of practice, referral and evaluation 
procedures and common OT strategies in order to implement them with greater self-
efficacy, knowledge and consistency within their own classroom setting. Through this 
program, the teachers will learn and develop new skills, but it will also likely impact the 
students within their classroom with an increase in implementation of strategies for 
greater generalizability of skill practice from OT sessions into their classroom 
environment. Additionally, students that are not being currently serviced by the school-
based occupational therapy practitioner (OTP) may also benefit from implementation of 
these strategies, and teachers may generate referrals for screenings or evaluations based 
on information learned during the program.  
 The training program will be delivered in a virtual self-paced format using the 
Nearpod platform. Teachers will be able to utilize their district provided laptops, 
technology and Wi-Fi to access the training, but the training will also be available to use 
on their personal computers and Wi-Fi for ease of access depending on their needs. The 
program would be delivered within one public school district by the listed author, who is 
an OTP. The district administrators, including the Superintendent, Director of Special 
Education and Assistant Superintendent, would be involved in considering the potential 
	
	 47 
opportunity for participating teachers to have time during professional development days 
to access the trainings, as well as assist in promoting the program to teachers within the 
district and consider the potential for teachers to acquire professional development credits 
for district advancement following participation in the program as applicable. In addition 
to the online component, participating teachers will meet with the facilitating OTP twice 
in-person during the program in order to collaborate and problem solve together for 
student or classroom specific strategies.  
 Teachers who participate in the educational program, as well as teachers who are 
considering to participate in the program in the future, would be interested in learning 
more about the research findings. Additionally, district administrators would be interested 
in the program evaluation research findings, to determine if it is a worthwhile program 
for their teachers to participate in based on student outcomes, strategies learned by the 
teachers, teacher rated self-efficacy and knowledge pre and post program delivery. 
District administrators will also look to share this information with parents of children 
within the district. They may specifically share it first with parents who have children 
who are receiving school-based OT services and are in classrooms of teachers who 
participated in the program in order to highlight the new innovative training approaches 
that the district is utilizing in order to strive for improved student outcomes. If success is 
demonstrated through this program, OTPs within the school district may also be able to 
use the program evaluation research findings in order to demonstrate their distinct value 
within the school system and advocate for additional OTPs to be hired. Other therapy 
professionals at the school, including physical therapists and speech language 
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pathologists would be interested in the program evaluation research findings because they 
may be able to utilize the findings to provide their own trainings or increase collaboration 
with teachers.  
Vision 
Based on information gathered from the American Occupational Therapy 
Association’s Salary and Workforce Survey (2015), school-based practice was the second 
most popular setting for registered OTPs to work at in the United States. With a large 
percentage of OTPs working in the school setting, there is a gap in provider knowledge 
and skill set in order to provide education for teachers presented in a formal format for 
consistent implementation of OT strategies into the classroom setting and collaboration 
with OTPs (Truong & Hodgetts, 2017). Trainings conducted by OTPs for teachers often 
occur one time at the beginning of the school year, with limited or no plans for follow-up 
presentations or check ins in the future (Hui et al., 2016; Miller-Kuhaneck & Watling, 
2018). The “Best Practices for School-Based Occupational Therapy Practitioners and 
Elementary School Educators Collaboration: A Hybrid Training Model” helps to fill that 
void to provide extended training with inclusion of a variety of frequently used OT 
strategies, and follow-up plans for in-person check ins regarding successes and 
challenges based on information provided during the training modules. Teachers typically 
do not learn about OT scope of practice in the school setting or how to collaborate with 
OTPs during their higher education training (Truong & Hodgetts, 2017). Therefore, 
qualitative and quantitative data will be collected following program implementation in 
order to better understand the outcomes presented from this program. The short-term 
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goals of the program are to increase the teachers’ knowledge of OT scope of practice and 
the referral process, as well as to increase their knowledge regarding frequently used OT 
strategies in the classroom and to increase teacher self-efficacy in regards to 
implementing the strategies themselves. When considering the future, this training 
program could be adopted by other school districts and provide a framework for 
increased OTP and teacher collaboration, as well as continue to demonstrate OT’s 
distinct values and specific skill set as members of the school-based team.  
Engagement of Stakeholders 
 
Since teachers are the main participants in the education program, it will be vital 
to ensure that the program meets their needs, and that they have initial buy in and 
agreement to participate. The author will establish contact with a group of teachers who 
have previously expressed interest in increased collaboration and communication with the 
OTP in order to understand what they would hope to learn through the program 
experience. Additionally, it will be important to demonstrate the flexibility of access and 
participation in the program based on their specific needs to foster buy in from teachers 
as a group. In this initial meeting with teachers, examples of program content and brief 
examples of how it could assist with challenges that they are currently facing in their 
classroom will be presented. By demonstrating the positive effects of the program on 
students’ outcomes in a flexible format, it is anticipated that they will buy into the 
program and agree to participate. Additionally, during this initial contact with the 
teachers, it would be helpful to learn more about barriers they could potentially see 
occurring and determine their main outcomes of interest. 
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 In addition to the teachers, it would be vital to contact and engage in discussions 
about the program with the district administration, including the Director of Special 
Education Services, the Superintendent, and Assistant Superintendent. In order to ensure 
that teachers can participate in the program, it would be important for them to agree that 
the program can occur and that they understand the value of the program. Depending on 
the individuals serving in each role, it may be helpful to meet with them individually in 
order to have more specific discussions or together as a group in order to problem solve 
as a unit. The administrators would want to understand more about how the program 
would provide teachers with new knowledge and how the program would generate 
improved student outcomes. Additionally, the administration would likely want to learn 
more about the format that the program will be delivered in and the estimated time for 
completion of each module, as they would probably desire for the program to be both 
efficient and accessible.  
 Other district employed OTPs would likely be another stakeholder group, as they 
are a vital source of feedback and discussion in order to ensure that the program includes 
what they deem important as well. District OTPs likely meet both informally and 
formally frequently throughout the year, so it would be easy to add this program to their 
discussions, as their goals for increased teacher collaboration are often similar. Other 
OTPs may also want to discuss the program with different teachers that they work with in 
order to grow the participant pool for the program. As the program grows, it would be 
helpful to train other OTPs as program facilitators in order to reach more teachers within 
the district, and potentially within other districts as well.  
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 District therapy professionals, including physical therapists and speech language 
pathologists, would be important to meet with in order to discuss program plans, consider 
constructive feedback and their buy in for potential future participation and collaboration. 
Physical therapists and speech language pathologists also consider ways to collaborate 
with teachers and ensure carryover from their sessions into the classroom, so school-
based therapy personnel would likely also be interested in what research and literature 
says about teacher engagement, and how it could help with their goals in the future. 
Additionally, they could consider becoming participants in this program in the future to 
learn more about potential OT strategies for carryover in their sessions or potentially seek 
to collaborate with OTPs in the future for a combined program seeking to educate 
teachers or other school-based employees, including paraprofessionals. 
Simplified Logic Model for Use with Stakeholders 
 
Figure 5.1 illustrates a simplified logic model for the Best Practices for School-
Based Occupational Therapy Practitioners and Elementary School Educators 
Collaboration: A Hybrid Training Model to provide to stakeholders. The six online 
training modules include topics such as OT scope of practice within the schools, the 
referral and evaluation process, the role breakdown between teachers and OTPs, and 
specific OT strategies that can be implemented into the classroom setting for a benefit for 
all students. For specifics regarding the breakdown of content within each module, see 
Appendix D. Many of the outputs are tracked by the online training platform, including 
number of teachers that participated and training modules completed. The short term 
outcomes are evaluated immediately following completion of the program, while the 
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intermediate outcomes are measured at 6-8 weeks post completion of the intervention. 
The long term outcomes will be measured at one year post completion of the training 
program, in order to allow for an annual cycle of the students’ Individualized Education 
Program (IEP) to occur.  
Figure 5.1 
Simplified logic model for the “Best Practices for School-Based Occupational Therapy 
Practitioners and Elementary School Educators Collaboration: A Hybrid Training 
Model” proposed program evaluation research detailing expected program inputs and 
outputs, as well as short term, intermediate and long-term outcomes.  
	
	
Preliminary Exploration and Confirmatory Process 
 
The author will complete meetings with the stakeholders either in person or 
virtually depending on the preference of the stakeholders participating, as well as the 
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current district guidelines for meetings at that time. As the teachers are the primary 
participants in the program, it will be important to meet with them first in order to discuss 
potential aspects of the program, including timing, program delivery design, and intended 
purpose. Teacher buy-in and agreement to participate is vital for the program to function 
as intended. It will also be important to hear their goals, challenges and interests in 
participating in order to ensure that the program aligns with their desires and needs. 
 After completion of the initial meetings with the potential teacher participants, a 
larger meeting would be scheduled featuring all stakeholder groups, including teachers, 
administration, district OTPs and other therapy personnel. The logic model for the 
proposed program will be sent to the stakeholders prior to the meeting for their review. 
During the meeting, a presentation of the model of the problem will explain the lack of 
training for teachers regarding school-based OT roles and processes, as well as 
implementation of OT strategies within their classroom settings. These program 
intervention aspects will be chosen based on literature review. The research will highlight 
information that lends well to the perspectives of all individuals involved, including 
emphasizing improved student outcomes, flexibility of the program for teachers and 
increased opportunities for assistance from and collaboration with OTPs in the district.  
 During the meeting process, the author will provide opportunities for all 
stakeholder groups to discuss their concerns or thoughts. Additionally, there will be time 
for stakeholders to consider the information provided and email the author with 
additional thoughts following the meeting. If needed, the author may consider scheduling 
another meeting with stakeholders if consensus is not achieved during the meeting or if 
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follow up discussions are required. This program only works with necessary buy in from 
the various stakeholder groups. The author understands the importance of flexibility and 
will look to ensure that the program works for all involved while maintaining the 
necessary aspects to ensure that the intervention program is guided by research and 
evidence.  
Program Evaluation Research Questions by Stakeholder Group 
 
Each stakeholder group involved would find different aspects of the program 
evaluation valuable, and would have different questions to ask based on what they want 
to learn. Some questions may overlap, as many of the individuals involved share 
similarities in their priorities, including student outcomes. Below are examples described 
by stakeholder group regarding what they might find most vital to ask. It is important to 
ensure that all stakeholder questions are considered during the gathering of program 





Potential research questions that may be asked by users of the program evaluation data 
or major stakeholders that could be answered by the study accompanying initial launch 
of the “Best Practices for School-Based Occupational Therapy Practitioners and 









Does teacher participation in the program increase achievement of 
students’ IEP goals and objectives? 
Does teacher participation in the program increase collaboration 








Does the education program fit the needs of the teachers (format, 
delivery, timing, accessibility, learning style)? 
Is the program useful and helpful for applying occupational therapy 
based strategies into the classroom setting? 
Does the program generate greater understanding of the scope of 
school-based occupational therapy for appropriate student referrals? 
Quantitative:  
Does the program increase the self-efficacy of teachers in order to 
integrate strategies into their classroom environment? 
Does the program increase the knowledge of teachers in order to 
integrate strategies into their classroom environment? 
Teachers 
involved in the 
training 






Was the program format, timing, and delivery easy to use and fit the 
teachers’ needs? 
Were there issues with the program or aspects that were not addressed 
based on teachers’ needs or concerns? 






Did teachers gain knowledge and self-efficacy in relation to applying 
occupational therapy strategies into their classroom setting? 
Did the teachers gain knowledge regarding occupational therapy 












Is the program delivery model suitable with the district training 
structure? 
Does the program align with current teacher concerns and challenges 
in regards to implementing occupational therapy strategies?  
Quantitative:  
How many teachers participated in the program?  
How many training modules or training hours were completed by the 
teachers in the program? 








What areas of school-based occupational therapy were not addressed 
as a part of this training? 
Do teacher participants report increased understanding of the role of 
OTPs within a school? 
Quantitative:  
Will the data from this program demonstrate the role of occupational 








Was the program format, timing, and delivery easy to use and fit the 
needs of teachers?  
Can the research data from this program be applied for other 






 The research design for Best Practices for School-Based Occupational Therapy 
Practitioners and Elementary School Educators Collaboration: A Hybrid Training Model 
is a mixed methods design, including both qualitative and quantitative data collection. 
The qualitative aspect of the research design utilized for this program is a 
phenomenology design, where the focus is on each teacher’s viewpoint, as well as their 
experiences during the program. For the formative aspects of the research design, 
information will be gathered from the teachers during pre/post surveys embedded into the 
Nearpod platform as short answer questions during week one of the program and at the 
end during week eight of the program. Additionally, brief individual semi-structured 
interviews between the author and each participating teacher will occur. The semi-
structured interviews will be completed 6–8 weeks following completion of the program 
in order to allow teachers time to implement OT strategies and to reflect on what they 
have learned during the training, as well as provide opportunities to problem solve 
independently based on the information provided.  
 For the quantitative data components, the research design utilized for this program 
is a one-group pretest-posttest design. The pre/post survey measurements will be gathered 
during week one of the program and after completion of the program at week eight. The 
quantitative aspects will be combined with qualitative aspects within the surveys to limit 
the number of online forms required to be completed by the teachers. Likert rating scales 
of 1-5 will be included in for the teacher to rate their self-efficacy and knowledge of 
implementation of classroom wide OT related strategies, as well as their knowledge 
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regarding OT scope of practice and referral aspects in the school-based setting pre and 
post the training program. Additionally, the online program will acquire descriptive 
quantitative data including the number of training modules completed by each teacher 
participant, as well as their hours logged participating in the training modules and if any 
teachers returned to modules to review after initial completion of each of the modules.  
Methods 
In order to implement this program, approval must be provided by the district 
Superintendent, Assistant Superintendent and the Director of Special Education Services. 
Teacher participants in the program will sign an agreement in order to participate in the 
program and they will receive information regarding how their confidentiality will be 
ensured during this process. Each teacher will be coded with a numerical code known to 
the primary investigator. These numerical codes will be kept in a password protected 
document. All documentation from the program will be kept in password protected files, 
or as part of the Nearpod platform, which is also password protected. 
Qualitative and quantitative survey data will be collected virtually and will be 
embedded into the online training platform in order to ensure an increased response rate 
from participants. For the initial program launch, the planned number of teacher 
participants would be six during the first year, and eight the second year, but this is 
dependent on timing allotted by the district administration and the potential for use of 
time on district professional development days for training modules, in-person check-ins 
and post program completion interviews. Participants will be elementary school teachers 
who must stay with the same set of students for the entire day. Initial recruitment will be 
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completed by the author with teachers that have previously expressed interest in learning 
more about OT strategy implementation into their classroom setting. Additionally, a 
district email will be sent to teachers that meet inclusion criteria in order to offer 
participation in the program. The email will also include whether district professional 
development credits can be earned, which will require approval during the initial 
discussions with district administrators. The author will utilize a trained and experienced 




Surveys embedded into the Nearpod training platform will be completed by 
participants before the start of the program and at program completion. Qualitative 
survey questions will focus on required short-answer, opened-ended questions with no 
character count maximum in order to allow for their answers to be complete based on 
their thoughts. Some examples of questions will include if the program fit the teachers’ 
needs (timing, layout, accessibility), the most helpful aspect of the program, the least 
helpful aspect of the program and what was not focused on during the program that 
would be helpful to include in the future.   
 Semi-structured interviews will be completed with each teacher participant 
individually with the facilitating occupational therapist at 6-8 weeks following program 
completion. Interviews will be completed in-person within the teacher’s classroom 
whenever possible. If not possible to complete in person, then Zoom or another virtual 
platform will be utilized as an alternative solution. Interviews will be scheduled over 
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email based on a collaborative time set by the teacher and occupational therapist for a 30-
60 minute meeting. With teacher approval, the primary author will record the interview 
session in order to compile the information discussed. The recorded interviews will be 
saved within the password protected files previously described. Some sample questions 
for interviews will focus on discussing what successes or challenges the teachers have 
had since the program finished. During the semi-structured interview, there will also be 
times for teachers to problem solve with the OTP  while looking at different physical 
aspects of their classroom or while discussing specific students’ needs.  
Quantitative Methods 
Quantitative data will be compiled with the online survey component described 
above in the qualitative data section. The author will be the primary individual ensuring 
collection of measurement, while a trained research assistant will conduct the statistical 
measures. Independent variables for the quantitative data will include how many of the 
training modules were completed by the teacher. Dependent variables will be measured 
through the Likert scale survey responses and will focus on pre and immediately post 
program completion measurements regarding self-efficacy and knowledge of teachers to 
implement OT strategies into their classroom, as well as knowledge of school-based OT 
scope of practice. After initial program completion, a long-term outcome is measurement 
of students’ Individualized Education Program (IEP) outcomes in order to evaluate if 
teacher participation in the program impacted their ability to achieve their goals. For the 
first year of the completion of the program, the focus will be on IEP objectives of 
students within the classroom that have OT or specific educational related objectives that 
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are addresses in the classroom setting. This will be measured with pre and post 
quantitative measurement rankings using a 5-point Likert scale assessing scores from 
“did not improve” to “improved independence” with IEP goals. Assessment of the 
program impact on IEP outcomes will require a year post program follow up period, in 
order to include a full year IEP cycle for the students.  
Data Analysis 
 
Qualitative Data Management and Analysis 
Responses from the qualitative open-ended survey questions will be downloaded 
into an Excel or Word document from the Nearpod platform. For the recorded semi-
structured interview, the NVivo transcription feature will be used, and the primary author 
will check the transcription after each interview in order to address any errors. The 
analytical approach that will be utilized is a narrative approach, using content analysis to 
provide a visual display of the data through a matrix detailing quotes from each teacher 
(without utilizing names and while ensuring confidentiality). In order to generate 
response codes, categories and themes, the author and research assistant will begin as a 
group to initially review responses in order to generate themes. They will then utilize 
NVivo, a qualitative data analysis software to complete the analysis. In order to ensure 
trustworthiness of findings, it would be important for both the OTP author and research 
assistant to review the qualitative data for coding purposes to ensure that key themes are 




Quantitative Data Management and Analysis 
The quantitative data from the survey responses will be gathered and downloaded 
from Nearpod into an Excel document. The data generated from the quantitative survey 
questions will be ordinal data, ranking their feelings of self-efficacy or knowledge of OT 
strategy implementation and scope of school-based OT practice based on a Likert 5-point 
rating scale. An example of the rating scale could be 1 (strongly disagree), 2 (disagree), 3 
(neither agree or disagree), 4 (agree) and 5 (strongly agree), in relation to posed 
questions. From the Excel document, a statistical analysis will be performed by the data 
analyst research assistant utilizing a nonparametric statistic such as the chi-square, the 
McNemar Test or the Wilcoxon signed ranks test in order to compare teacher responses 
from their pre and post-tests. The IEP outcome quantitative measurements will need to be 
gathered for specific students in the teachers’ classrooms. As a part of the pre-test, the 
teachers will need to rank using a Likert scale specific students’ current progress towards 
their IEP goals. At one year post follow up of the program, teachers will need to utilize 
progress reports and IEP annual review data in order to rank their students on a post-test 
measure for IEP goal attainment. Depending on the timeline of the program, the student’s 
current teacher may need to collaborate with their previous year’s teacher if possible in 
order to rate their progress and abilities. Similar statistical measures will be completed by 
the university data analyst research assistant as described above to compare the data from 




Anticipated Strengths and Limitations 
 A strength noted when considering the program evaluation methods is that the 
survey components are embedded into the Nearpod platform for ease of completion. The 
teacher participants are not able to progress through the program without completing the 
required questions at the beginning. Additionally, the teachers will need to complete the 
required questions at the end of the program in order to obtain the necessary certificate of 
completion for potential professional development credit. By having the questions 
embedded into the platform, there is a decreased chance of lost data or difficulty reading 
written responses. Another strength noted is that many of the stakeholders of this 
proposed program present with many of the same questions, or very similar ones, that 
they seek to learn from implementation of this program. This demonstrates the potential 
benefits of this program, as well as how impactful the information acquired could be for a 
variety of stakeholder groups.  
 When considering the program evaluation methods, there are potential limitations 
that could present challenges throughout the data collection and analysis processes. When 
acquiring the data for student IEP progress, the yearlong cycle of the IEP could pose 
challenges depending on the timing of the program and the timing of the annual review 
for each student’s IEP. This process may require teachers to collaborate and compare 
notes regarding a student’s progress over academic class years. Teacher turnover could 
also be considered a limitation in the process because a teacher leaving either mid-year or 
not returning the following year could impact data collection. Additionally, the variety of 
IEP objectives written could impact inconsistency in the responses for that category. The 
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Likert rating scale for responses presented for that question seeks to combat this 
limitation, but it may still occur and impact results. Limited teacher time could also 
impact the thoroughness of provided responses during both the survey questions and the 
in-person semi structured interview. Although it is vital to learn information from the 
participants, it is also important to ensure that the questions asked have value and are 
worth the participants’ time. Teachers may present with a level of bias when answering 
questions regarding their self-efficacy and knowledge because they want to be seen as 
quality educators who are learning new strategies and making an impact. It is important 
to ensure to the teachers that their confidentiality is maintained throughout this process so 
no district administrators or stakeholders will be able to know each teacher’s specific 
answer selections.  
	
	 65 
CHAPTER SIX: DISSEMINATION PLAN 
 
Description of Proposed Program 
 Best Practices for School-Based Occupational Therapy Practitioners and 
Elementary School Educators Collaboration: A Hybrid Training Model is a proposed 
evidence-based program that seeks to educate elementary school teachers regarding 
school-based occupational therapy (OT) scope of practice, as well as the guidelines that 
occupational therapy practitioners (OTPs) must abide by when conducting evaluations, 
treatment and timelines in the educational setting. The program provides information 
around strategies and approaches that can be beneficial when considering the needs of all 
students in general and special education classroom settings. Within the program are 
embedded opportunities for the teachers to collaborate with the OTP facilitator in order to 
consider and adapt specific strategies for their classroom environment. The educational 
content is provided in online modules that allow for flexibility for the teacher 
participants, as well as a way for the same information to be presented to multiple 
audiences. To share the results of the program and to recruit more educators to 
participate, it is vital to consider a plan to reach multiple audiences and to transmit the 
intended messages. Prospective teacher participants and potential future OTP facilitators  
are important audiences to disseminate information to, as well as school administrators 
and special education directors who often have the final say for their district employees’ 
professional development engagement.   
Target Audiences  
 The proposed project is delivered to elementary teachers with the goal of 
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increasing their knowledge regarding school-based OT scope of practice, as well as their 
self-efficacy regarding using OT related strategies in their classroom setting for the 
benefit of all of their students. To share more regarding the program to a wider audience, 
the intended program purpose, and to distribute findings, the primary target audience 
would be other school-based OTPs. This primary audience would be vital when 
considering implementing this training and educational program in additional school 
settings, as well as sharing the evidence-based knowledge and resources to develop more 
collaborative and consistent relationships between elementary school teachers and OTPs. 
The secondary target audience for these findings would be elementary school teachers, 
special education directors and other school administrators in districts outside of the 
initial implementation district. Teachers often want more regular opportunities to 
communicate and problem solve with OTPs to resolve challenges that are occurring 
within their classroom and to feel more comfortable with carrying over OT 
recommendations (Truong & Hodgetts, 2017; Benson et al., 2016). This program will 
assist in creating a plan for fostering that relationship within an outlined timeline. By 
disseminating findings from the proposed program to elementary school teachers, special 
education directors and school administrators, if the program has not yet been utilized 
within their district, then they may have the opportunity to advocate for implementation 
and consult with their district OTP regarding the potential for a greater focus on 






 This chapter provides a dissemination plan for how the author will circulate 
findings and results from the proposed program, Best Practices for School-Based 
Occupational Therapy Practitioners and Elementary School Educators Collaboration: A 
Hybrid Training Model. Specific goals are outlined next, as well as how success with 
each of the goals will be determined.  
Long Term Goal 
1. The dissemination of the program results to primary and secondary audiences, 
including school-based OTPs, elementary school teachers, special education 
directors and school administrators within a variety of districts in the United 
States, will occur in order to demonstrate the increased collaboration between 
school-based OTPs and teachers, as well as increased teachers’ knowledge 
regarding school-based OT scope of practice and increased teacher self-efficacy 
to integrate OT related strategies into their classroom environments. 
Short Term Goals 
1. Disseminate the findings from the initial program implementation to the 
elementary school teachers within the participating district in order to recruit 
additional teachers for the next round of program implementation.  
2. Disseminate the findings from the initial program implementation to OTPs in 
surrounding districts within the Commonwealth of Massachusetts in order to 
discuss results and potential recommendations for implementation of the proposed 
program within other districts.  
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Key Messages for the Primary Target Audience  
1. Following participation in the Best Practices for School-Based Occupational 
Therapy Practitioners and Elementary School Educators Collaboration: A Hybrid 
Training Model program, elementary school teachers will describe an increase in 
self-efficacy for implementation of OT recommended strategies within their 
classroom to benefit all students, as well as an increase in knowledge regarding 
what strategies to implement. 
2. Teachers will note an increase in knowledge regarding school-based OT scope of 
practice, and will be better able to include accurate information for screening 
requests and evaluation referrals, as well as understand when it would be 
beneficial to invite an OTP to consult regarding a specific student’s needs.  
3. By providing teachers with this necessary knowledge and information, more 
consistent collaborative relationships are developed between the OTP and the 
elementary school teachers, which leads to better communication and teamwork 
after the program has ended.  
Key Messages for the Secondary Target Audience  
1. Following participation in the Best Practices for School-Based Occupational 
Therapy Practitioners and Elementary School Educators Collaboration: A Hybrid 
Training Model program, elementary school teachers will report an increase in 
self-efficacy for implementation of OT recommended strategies within their 
classroom to benefit all students, as well as an increase in knowledge regarding 
what strategies to implement. 
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2. Teachers will note that following participation in the proposed program, they had 
a greater understanding of school-based OT scope of practice and they were better 
able to communicate with school-based OTPs when they had concerns regarding 
their students or wanted to collaborate and problem solve ideas.   
3. Through participation in the proposed program, teachers are able to learn new 
strategies and how to trial them within their classroom for greater participation 
and independence for all students. This participation and independence then lead 
to improved student outcomes.  
Sources/Messengers for the Primary Target Audience  
1. The author of the proposed program, a school-based OTP, can speak to the 
specific research and guidance utilized in order to develop the program. 
Additionally, the author can be an important representative for how to replicate 
and utilize the proposed program at other school districts in the United States, and 
train other school-based OTPs to assume the program facilitation role for their 
setting.  
2. A representative from the specialty practice area of Children and Youth from the 
American Occupational Therapy Association (AOTA) can serve as a messenger 
to the community of other school-based OTPs. Within the dissemination process, 
representatives from the Children and Youth will be contacted regarding the 
proposed program for the potential for it to be highlighted within a school-based 
OTP fact sheet, or advertising participation in the program within the Children 
and Youth CommunOT Discussion forums.  
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Sources/Messengers for the Secondary Target Audience  
1. Elementary school teachers who complete the proposed program can speak to the 
knowledge they have gained, as well as their increase in self-efficacy in regards to 
implementation of OT strategies into their classroom. They can provide specific 
examples of positive impacts that have occurred since they participated in the 
program and helpful knowledge they acquired.  
2. The participating district’s Special Education Director and School Administrators 
will be important spokespeople for the program. They can describe benefits and 
improvements achieved within their district, as well as feedback reported from the 
participating teachers in the program. They can additionally speak to plans for 
implementation of the program again for a larger teacher participant audience. 
Specific elementary school principals can also speak to observations they have 
seen since completion of the program in classrooms of participating teachers.  
Dissemination Activities 
 To reach the primary audience of other school-based OTPs, a presentation of a 
poster detailing the program components, evidence-base behind the program and program 
outcomes will be vital to present at an AOTA annual conference. To obtain enough 
information, the poster presentation will occur in the second year of the program to 
ensure that results from the proposed program can be presented alongside the program 
components and rationale. This person-to-person contact will include conversing with 
other OTPs at the conference and disseminating necessary information. The poster will 
be developed and presented by the author of the proposed program. This presentation will 
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also include disseminating written information in the form of a fact sheet that can be 
accessed electronically by conference attendees.  
 The fact sheet that will be disseminated at the conference will be created and 
utilized starting in the first year of the program. The fact sheet will initially be designed 
to provide an overview of the program and seek to recruit elementary school teachers to 
participate in the program. This fact sheet will be created on Microsoft Word and can be 
provided in a printed format, as well as a pdf format, which will be uploaded to online 
forums. The fact sheet will originally be developed during the author’s participation in 
the post-professional doctorate in occupational therapy (pp-OTD) program at Boston 
University as a supplemental program document (see Appendix F). It will then be 
adapted as needed throughout the next two years of the program as edits are made and 
new data is collected from implementations of the program. Online forums that it will be 
posted to include elementary teacher specific Facebook and LinkedIn pages and 
organizations, as well as Facebook and LinkedIn pages and organizations that target 
school-based OTPs. Neighboring districts to the initial implementation school district in 
Massachusetts will also be recruited specifically due to the close proximity to the author 
of the proposed program. Recruitment for neighboring districts will occur through email 
with school administrators and OTPs. Once recruitment can occur on a larger scale, the 
AOTA Children and Youth CommunOT forum, as well as leaders within the Children 
and Youth specialty practice division will be contacted in order to expand the 
geographical region of the program and consider other school-based OTPs whom may be 
interested in facilitating the program. The initial recruitment fact sheet will then be 
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updated in order to consider messages that should be specifically highlighted for school-
based OTPs.  
Budget 
 The necessary financial resources needed to disseminate and distribute the 
gathered findings and recommendations from the Best Practices for School-Based 
Occupational Therapy Practitioners and Elementary School Educators Collaboration: A 
Hybrid Training Model are outlined below in Table 6.1.  
Table 6.1 





























will be printed on 
one-sided flyers. 
50 flyers will be 






online will be 
free to develop 
and post.  
Within the first year, the materials 
that will be created and utilized 
will focus on recruiting elementary 
school teachers for participation in 
the program. During the second 
year, the recruiting materials for 
elementary school teachers will be 
evaluated and edited as need. 
Additionally, materials will be 
created in order to recruit other 
school-based OTPs for 
implementation of the proposed 
program.  
Presentation of a 





















AOTA: 2 hours 
and 30 minutes 
$1470 
  
In order to disseminate the training 
program information at AOTA 
conference, an estimated cost is 
included of $287 for a round trip 
flight from Boston, Massachusetts 
to Kansas City, Missouri in 2023 
(Kayak, 2021a). Additionally, a 
four night stay at a hotel in Kansas 
City is required for an average of 
$168 a night for a total of $672 
(Kayak, 2021b). The AOTA 
conference registration fee is 
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(Second year of 
budget) 
with set-up and 
clean-up 
included  
estimated based on the fee paid in 
2020 at $451. Additionally, the 
cost for the poster print out is 
approximately $60 to print a poster 
that is 3 feet by 4 feet size (FedEx, 
2021b).  
 
First year budget: $32 
 
 
Second year budget: $1502 
 
Evaluation 
 The dissemination activities will be evaluated to determine if the activities were 
successful and if the desired outcome occurred. To determine effectiveness for the use of 
the written materials for recruitment of elementary school teachers, during the second 
year of program implementation at least eight elementary school teachers will register for 
program participation. To determine effectiveness for the written materials for 
recruitment of other school-based OTPs to implement the program at their sites, at least 
two school-based OTPs will express interest in training with the proposed program 
during the second year of implementation to learn more about the program and how to 
apply it within their school district. To determine effectiveness for the poster presentation 
at the AOTA conference in 2023, the poster proposal will be accepted by the AOTA 
conference reviewers. Additionally, during the conference poster presentation, at least 15 
individuals will visit the poster to learn more about the proposed program. Throughout 
the first two years of the program, the author will collect contact information for anyone 
interested in future implementations in order to create a contact list for recruitment, as 





 Best Practices for School-Based Occupational Therapy Practitioners and 
Elementary School Educators Collaboration: A Hybrid Training Model is an evidence-
based program seeking to educate teachers regarding school-based OT and provide more 
opportunities for quality collaboration between school-based OTPs and teachers. In order 
to recruit more teacher participants, as well as consider growing the program to other 
districts and with additional facilitating school-based OTPs, it is vital to develop a plan to 
disseminate the initial program findings and results. Through dissemination activities, 
including in-person conference presentations, as well as adapted written materials to the 
specific audiences, the author will seek to disseminate information to other school-based 
OTPs, elementary school teachers, special education directors and school administrators 
to share relevant findings and consider new innovative ways for education and 
collaboration. According to Truong and Hodgetts (2017), many teachers desire more 
opportunities to regularly communicate and work as a team with school-based OTPs, and 




CHAPTER SEVEN: FUNDING PLAN 
Introduction 
 The proposed project, Best Practices for School-Based Occupational Therapy 
Practitioners and Elementary School Educators Collaboration: A Hybrid Training 
Model, is an educational tool seeking to provide information to elementary school 
teachers regarding school-based occupational therapy (OT) scope of practice, as well as 
regulations and policies for OT evaluations, screenings and treatment within the school 
setting. Additionally, the educational training program highlights occupations of focus for 
school-based occupational therapy practitioners (OTPs), with included examples of 
strategies that can be embedded within the classroom setting and could be beneficial for 
all students. The training is presented in a hybrid format, with the majority of the 
educational content provided in a virtual format on the Nearpod platform with timeline 
guidelines. In addition to the virtual format, each of the participating teachers has the 
opportunity to meet with the facilitating OTP twice during the training program in order 
to collaborate, problem solve, and implement new strategies to benefit the specific 
students within that teacher’s classroom setting. The training program seeks to provide a 
structure for development of rapport and consistent collaboration between elementary 
school teachers and OTPs even after the training program timeline is finished. 
Program Implementation 
 During the first two years of the program, no revenue will be collected from 
teacher participants or the school district for participation in the program. The program 
will be provided for free to teachers who are interested in participating within a one 
specific school district setting. In the future after the program is initially piloted, the 
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opportunity for the program to be marketed to districts for teacher participation could be 
available. There are minimal required output costs if the district is willing and able to 
utilize their salaried district OTP as the program facilitator, as well as technology 
resources that are already present and available within the district. In the future, other 
school-based OTPs may be interested in being facilitators for the program in order to 
provide this training for the elementary school teachers within their own district. In such 
an example, the cost for a “training the trainer program” will need to be developed. 
Within this chapter, information is provided regarding the proposed budgetary 
considerations for the first two years of program implementation and data analysis, as 
well as potential funding sources in order to fulfill the budgetary needs.  
Budget Description 
 A projected anticipated budget was developed for a two year plan for the Best 
Practices for School-Based Occupational Therapy Practitioners and Elementary School 
Educators Collaboration: A Hybrid Training Model. It is anticipated that the program 
will be implemented one time during each of the two years. In order to implement the 
training program, necessary technology resources, a supplemental OTP salary stipend and 
expenses related to data analysis and dissemination of the training program and findings 
are required. Table 7.1 provides descriptions of the necessary items, and outlined 





Table 7.1  
Budget item descriptions and expenses 
Budget Item Year 1 
Expenses 
Year 1 Justification Year 2 
Expenses 




Hourly Rate  
$1,008 The OTP is a salaried 
employee at the district 
where the training is 
being provided. The 
OTP will be allowed to 
work on training items 
during their salaried 
work day as allowed 
and if they are 
available. In addition to 
their provided salary, 
an additional stipend is 
provided in order to 
pay the OTP to run the 
program and develop 
materials outside of the 
work day. The OTP is 
paid the district hourly 
rate of $42 an hour for 
3 hours a week during 
the 8-week program, 
which equals $1,008.  
$1,008 The OTP is a salaried 
employee at the district 
where the training is 
being provided. The 
OTP will be allowed to 
work on training items 
during their salaried 
work day as allowed 
and if they are 
available. In addition 
to their provided 
salary, an additional 
stipend is provided in 
order to pay the OTP 
to run the program and 
develop materials 
outside of the work 
day. The OTP is paid 
the district hourly rate 
of $42 an hour for 3 
hours a week during 
the 8-week program, 
which equals $1,008. 
Facility 
Rental 
$0 The school will allow 
the OTP to utilize a 
classroom or meeting 
space for no cost in 
order to conduct in 
person meetings with 
the teacher participants.  
$0 The school will allow 
the OTP to utilize a 
classroom, or meeting 
space for no cost in 
order to conduct in 






$349 The Nearpod Platinum 
annual membership is 
recommended in order 
to increase the amount 
of storage provided for 
training materials 
(Nearpod, n.d.). 
$349 The Nearpod Platinum 
annual membership is 
recommended in order 
to increase the amount 





Additionally, an option 
to grow the participant 
pool to up to 90 people 
is also available and 
could be helpful for the 
future if multiple sites 
or schools are 
participating in the 
program at one time.  
Additionally, an option 
to grow the participant 
pool to up to 90 people 
is also available and 
could be helpful for the 
future if multiple sites 
or schools are 
participating in the 




















The district provides 
laptops to their 
teachers, and the 
teachers would also be 
able to utilize their 
personal computers at 
home. The cost 
provided here for 
reference is in case 
access to work or 
personal computers 
was not an option. This 
figure is not calculated 



















The district provides 
laptops to their 
teachers, and the 
teachers would also be 
able to utilize their 
personal computers at 
home. The cost 
provided here for 
reference is in case 
access to work or 
personal computers 
was not an option. This 
figure is not calculated 




and Strategy  
Ideas 
$600 During the program, 
the OTP and each 
teacher will meet twice 
to discuss and problem 
solve specific strategies 
for their classroom 
setting. In order to 
provide the option for 
teachers to finance 
necessary items if 
desired, each teacher 
that participates in the 
program will receive 
$100 to purchase 
recommended strategy 
materials. This year’s 
budget is outlined for 6 
$800 During the program, 
the OTP and each 
teacher will meet twice 
to discuss and problem 
solve specific 
strategies for their 
classroom setting. In 
order to provide the 
option for teachers to 
finance necessary 
items if desired, each 
teacher that 
participates in the 
program will receive 
$100 to purchase 
recommended strategy 




Examples of items that 
could be purchased 
may include flexible 
seating alternatives, 
sensory tools and fine 
motor adaptive 
manipulatives. The 
budget is presented in 
this way as the 
strategies developed in 
collaboration between 
the OTP and teacher 
will be classroom and 
student specific, so the 
ability to individualize 
the resources is 
important.  
budget is outlined for 8 
teacher participants. 
Examples of items that 
could be purchased 
may include flexible 
seating alternatives, 
sensory tools and fine 
motor adaptive 
manipulatives. The 
budget is presented in 
this way as the 
strategies developed in 
collaboration between 
the OTP and teacher 
will be classroom and 
student specific, so the 
ability to individualize 








$485.70 The research assistant 
will assist in qualitative 
data management and 
analysis, including 
generating themes with 
the OTP facilitating 




According to the U.S. 
Bureau of Labor 
Statistics (2021), the 
average hourly rate for 
a social sciences 
research assistant is 
$32.38 in 
Massachusetts. The 
estimated cost here is 




$485.70 The research assistant 




generating themes with 
the OTP facilitating 




According to the U.S. 
Bureau of Labor 
Statistics (2021), the 
average hourly rate for 
a social sciences 
research assistant is 
$32.38 in 
Massachusetts. The 
estimated cost here is 









$584 During the first year of 
the program, the 
facilitating OTP will 
still be considered a 
student at Boston 
University. Therefore, 
the cost for a student 
license for NVivo to be 
utilized on a Mac 
computer with 
Transcription features 
costs $584 for an 
annual subscription 
(QSR International, 
2021). This includes a 
copy for the facilitating 
OTP author, as well as 
the research assistant.  
$2,411 During the second year 
of the program, the 
facilitating OTP will 
no longer be 
considered a student. 
Therefore, a non-
academic license is 
required for NVivo. 
The cost for individual 
use of NVivo on a Mac 
computer for both the 
facilitating OTP author 
and the research 
assistant with 
Transcription features 
costs $2,411 (QSR 
International, 2021).  
Dissemination 
Activities   
$32 Please see the 
information outlined in 
Table 6.1 regarding the 
dissemination funding 
needs.   
$1502 
  
Please see the 
information outlined in 
Table 6.1 regarding the 
dissemination funding 
needs.   
Total Cost: $3,058.70  $6,555.70  
 
Available Resources 
 In order to initially implement the training program, the author will seek to utilize 
in-kind donations, access to materials already available through the district and district 
monetary resources. The initial training program, Best Practices for School-Based 
Occupational Therapy Practitioners and Elementary School Educators Collaboration: A 
Hybrid Training Model, was developed as a part of the author’s participation in the post-
professional doctorate in occupational therapy (pp-OTD) program at Boston University. 
Therefore, much of the training program has been developed prior to implementation and 
financial compensation is not required. Academic mentors, professors and peer mentors 
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have provided feedback, ideas and resources which assisted with development of the 
training program. In order to recruit teacher participants, the author will utilize district 
resources including staff emails and presenting at staff meetings in order to recruit in a 
way that requires no additional financial considerations.  
Potential Funding Sources 
 In order to finance the necessary expenses to implement Best Practices for 
School-Based Occupational Therapy Practitioners and Elementary School Educators 
Collaboration: A Hybrid Training Model, potential funding sources have been 
researched. Below are possible options to obtain the necessary funding for 
implementation of the program. The possible funding sources outlined in Table 7.2 
consider the edibility requirements for each of the listed grants and the potential 
monetary amount awarded for each grant. In addition to grants, fundraising websites are 





Potential funding source options 







The AOTF Intervention Research Grant seeks to “advance the 
science of occupational therapy to support people’s full 
participation in meaningful life activities” (The American 
Occupational Therapy Foundation, 2021). The maximum 
amount awarded by the AOTF IRG is $50,000. The Foundation 
is especially interested in proposals that directly address impacts 
related to the COVID-19 pandemic within the scope of 





The BU Sargent College Student Research Grant is awarded to 
students and postdoctoral fellows who are working with Sargent 
College faculty. The grant awards up to $5,000 in support of 
their research. The research completed must align with focus 
areas identified within Sargent College’s strategic plan (Boston 
University College of Health & Rehabilitation Sciences: Sargent 
College, 2021).  
Voya Unsung Heroes 
Education Grant 
The Voya Unsung Hero Grant seeks to fund innovative class 
projects in order to positively impact students (Scholarship 
America, n.d.). Each year 50 educators are awarded $2,000 in 
order to fund their projects. In addition, three individuals are 
awarded the top of awards of an additional $5,000, $10,000 and 
$25,000. The program is administered by Scholarship America 
and eligible applicants must be employed by a school in the 
United States. 
U.S. Department of 
Education Office of 
Special Education 
Programs - Technical 
Assistance and 
Dissemination to 
Improve Services and 
Results for Children 
with Disabilities 
Grant 
The Technical Assistance and Dissemination to Improve 
Services and Results for Children with Disabilities Grant is 
provided by the US Department of Education. The purpose of 
the grant is to finance dissemination of information to educators, 
policymakers, service provides and families regarding the most 
effective practices to meet the needs of children with special 
needs. The grant focuses on presenting information using 
technology and increasing the accessibility of information. The 
estimated average award is $4,750,000 with 19 awards being 
provided (U.S. Department of Education, 2020). 	
The Learning 
Accelerator Grant – 
Presented by the Dell 
Foundation 
The grant is seeking to gather information and lessons learned 
regarding the best practices at the district based level in order to 
support personalized and flexible learning experiences for 
students. The grant has a total amount of $700,468 to provide to 
recipients (Michael & Susan Dell Foundation, n.d.). 
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Donors Choose In order to fund the necessary aspects of the training program, a 
Donors Choose website may be established in order to raise the 
necessary funds, as well as purchase additional resources for 
strategy implementation. Some professional development 
projects on Donors Choose are matched dollar for dollar with the 




Best Practices for School-Based Occupational Therapy Practitioners and 
Elementary School Educators Collaboration: A Hybrid Training Model is an educational 
training program presented in a hybrid format with asynchronous virtual education 
content paired with in-person collaborative meetings between the facilitating OTP and 
the teacher participants. During the first two years of the program, data collection and 
revisions will occur and no revenue will be obtained, but this could be a potential goal in 
the future to finance future program implementation. Resources from the participating 
district can be utilized in order to offset costs. To implement the program, costs will be 
associated with OTP facilitation, technology, individualized strategy resources purchased 
for the participating teachers, data analysis and dissemination of findings. Potential grants 
and donation websites have been identified as possible financial sources to initially begin 




CHAPTER EIGHT: CONCLUSION 
 Within the school setting, occupational therapy practitioners (OTPs) can address a 
multitude of aspects within a child’s day. This can include both “academic and non-
academic” tasks, such as social skills with peers, fine motor and visual motor skills while 
completing academic work, self-help skills and accessing different environments in the 
school setting (American Occupational Therapy Association, 2016). The vast areas that 
OTPs can address often leaves the role of the OTP on the school-based team as unknown 
or varied depending on the needs of the student. The need for greater knowledge and 
awareness regarding school-based occupational therapy (OT) scope of practice is vital to 
ensure that proper referrals are made for students to be evaluated for OT services and to 
better understand OT based strategies that can be implemented in the classroom for 
greater student success.  
There are many barriers keeping OTPs and elementary educators from regularly 
communicating in a productive and consistent manner. Teachers often do not receive 
formal education regarding school-based OT scope of practice or how to best collaborate 
with OTPs in the school setting during their college education (Truong & Hodgetts, 
2017). This can impact their ability to understand OT’s role until it is formally taught to 
them. Often this education is provided by a singular lecture style overview presentation at 
the beginning of the year to discuss the OTP’s role and the steps to contact them if 
concerns regarding a student are present. This one-time general overview often leaves 
limited opportunities for follow-up or continued learning and collaborating for the OTP 
and educators (Truong & Hodgetts, 2017, Miller-Kuhaneck & Watling, 2018; Hui et al., 
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2016). Outside of the presentation format, informal communication in passing or limited 
educator or OTP time to engage in conversations can impact further collaboration to 
assist students (Truong & Hodgetts, 2017; Benson et al., 2016).  When considering these 
barriers, it is important to develop formal opportunities for collaboration and 
communication between OTPs and elementary school educators, as well as specific 
education regarding school-based OT scope of practice in order to carry-over OT 
strategies into the classroom setting and generate appropriate referrals for students 
potentially requiring services.  
Best Practices for School-Based Occupational Therapy Practitioners and 
Elementary School Educators Collaboration: A Hybrid Training Model has been 
developed with consideration based on the evidence regarding the needs of both the 
educator and the school-based OTP. The hybrid format allows for flexibility for when 
and where the material can be accessed. Additionally, the individual in-person meetings 
with the facilitating OTP allow for opportunities to customize the material learned to the 
specific educator’s classroom setting. Topics addressed within the educational training 
include school-based OT scope of practice, guidelines and legality regarding evaluation 
timelines, the screening process and OT treatment, as well as examples of typical areas 
addressed by OTPs in the school setting including handwriting, sensory processing 
interventions and flexible seating with potential classroom wide strategies. The program 
seeks to increase the educators’ self-efficacy regarding OT strategy implementation, as 
well as increase knowledge regarding OT strategies and school-based OT scope of 
practice. When considering long-term outcomes, the program seeks to improve students’ 
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OT and academic Individualized Education Program (IEP) outcomes with greater 
generalizability of OT strategies across school settings. These aspects will be measured 
through qualitative and quantitative pre-test and post-test measures, as well as semi-
structured interviews following program completion and evaluation of student IEP 
outcomes.  
Implementation of this program will initially begin within one school district, but 
will seek to grow to other school districts within the United States after the first two years 
of program evaluation. It is recommended by the author that the program be delivered by 
the OTP employed within that district, in order to utilize their already developed rapport 
with educators and to allow for continued collaboration following program completion. 
After gathering initial program evaluation data, it will be vital to utilize this data to 
recruit additional school-based OTPs as potential facilitators, as well as other elementary 
school educators and district administrators to potentially utilize this training within their 
district. Recruitment and dissemination of program evaluation information will occur 
through use of OTP and educator social media platforms (i.e., Facebook and LinkedIn), 
as well as presenting a poster at the annual American Occupational Therapy Association 
conference. Best Practices for School-Based Occupational Therapy Practitioners and 
Elementary School Educators Collaboration: A Hybrid Training Model seeks to 
empower educators with increased knowledge, advocate for OTPs within the school 
setting and further develop more consistent and collaborative relationships between 


















APPENDIX D: TRAINING PROGRAM OUTLINE 
Best Practices for School-Based Occupational Therapy Practitioners and Elementary 
School Educators Collaboration: A Hybrid Training Model 
 
History and Background of Occupational Therapy  
• Beginnings of education for children with disabilities  
• Educational advocacy for children with disabilities 
• The Education for All Handicapped Children Act of 1975 
 
School-Based Occupational Therapy Practitioner Roles and Domains 
• What is an occupational therapy practitioner?  
• The role of the school-based occupational therapy practitioner 
• Common occupations and skills in the school setting  
• School-based occupational therapy interventions  
 
School-Based Occupational Therapy Eligibility Process  
• Occupational therapy screenings 
• Occupational therapy evaluations 
• Inappropriate referrals to occupational therapy 
• Conducting the occupational therapy evaluation 
• Participation in the Individualized Education Program (IEP) meeting 




• Handwriting overview 
• Teacher’s role in handwriting intervention 
• Occupational therapy practitioner’s role in handwriting intervention 
• Potential classroom handwriting strategies 
 
Sensory Processing 
• Sensory systems overview 
• Sensory processing in the school setting 
• Occupational therapy practitioner’s role in sensory processing intervention 
• Teacher’s role in sensory processing 
• Potential classroom sensory strategies 
 
Flexible Seating 
• Flexible seating overview  
• Occupational therapy practitioner’s role in flexible seating 
• Teacher’s role in flexible seating 





APPENDIX E: EXECUTIVE SUMMARY 
Background  
 School-based occupational therapy practitioners (OTPs) frequently need to clarify 
their scope of practice specific to the school setting and their role within the school-based 
team (Truong & Hodgetts, 2017). Since OTPs can work in a variety of educational and 
medical settings, individuals often associate occupational therapy’s (OT) scope of 
practice with what aspect they are most familiar with or may have experienced 
themselves. Education regarding school-based OT scope of practice is often not formally 
taught within teacher education programs and is usually provided as on-the-job education 
after a teacher’s first interaction with an OTP as a new educator (Truong & Hodgetts, 
2017). With this lack of knowledge, teachers are often not aware when they should seek 
to collaborate with an OTP or what legal guidelines the OTP must abide by when 
completing evaluations and participating as a member of Individualized Education 
Program (IEP) teams. When school-based OTPs have the opportunity to educate teachers 
regarding their scope of practice and specific skills and domains addressed in the school 
setting, this education is often provided in a one-time presentation format or within an 
informal context with limited opportunities for follow-up and to educate the teachers 
further (Truong & Hodgetts, 2017, Miller-Kuhaneck & Watling, 2018; Hui et al., 2016). 
This often occurs as a presentation for a large group of teachers and serves as a generic 
overview of school-based OT practice, rather than considering the needs of specific 
teachers and classrooms. Without a plan for consistent communication and collaboration 
between school-based OTPs and educators, decreased opportunities will occur for carry-
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over of OT techniques to the classroom setting to benefit all students. This knowledge 
also assists educators to generate appropriate OT referrals based on student concerns 
(Truong & Hodgetts, 2017). These referrals can lead to screenings of student skills or a 
formal evaluation process, and having the necessary applicable information is helpful 
when considering if the OTP is the best professional to address the teacher’s concerns or 
if it would be helpful to collaborate with other professionals. This leads to evaluations 
occurring for students who truly need them, rather than students who would better benefit 
from strategies embedded into the classroom setting without additional testing and 
services required. The outlined program, Best Practices for School-Based Occupational 
Therapy Practitioners and Elementary School Educators Collaboration: A Hybrid 
Training Model, seeks to address many of the shortcomings present for collaboration and 
communication between OTPs and elementary school teachers, and provides a 
framework to address many of these challenges.  
Project Overview 
 Best Practices for School-Based Occupational Therapy Practitioners and 
Elementary School Educators Collaboration: A Hybrid Training Model, is an evidence-
based educational program facilitated by a school-based OTP for elementary school 
teachers. The training program is provided primarily in an online format with flexibility 
for when and where the teachers are able to access the training materials. Additionally, 
the facilitating OTP has two in-person individual meetings with each of the elementary 
school teacher participants during the program to problem solve and practice 
implementation of strategies, as well as collaborate regarding the educator’s specific 
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current challenges. The goals of the program include increasing the elementary school 
teachers’ self-efficacy and knowledge regarding school-based OT practice, as well as 
implementation of the strategies within their classroom setting. Key topics addressed in 
the training include: the history and legal guidelines associated with school-based OT 
services and evaluations, school-based OT scope of practice, as well as specific 
occupations and skills focused on by OTPs within the school setting. Within the training, 
specific examples including supports for handwriting, sensory processing and flexible 
seating, are focused on when discussing the delineation of roles between OTP and 
teachers when assisting and implementing strategies within school-based occupations. 
Potential classroom wide strategies are also provided within the training that can be 
utilized by all students within the classroom setting.   
Resources Recommended for Participation 
 The online aspect of the training program has been developed using Nearpod, 
which is an online education platform that allows for the educator to provide 
opportunities for the person accessing the training to participate in interactive 
components. Utilizing an educational platform allows for the training information to be 
saved with the ability to replicate the training consistently for multiple groups of 
educators. Additionally, necessary edits can be made to the training as information and 
feedback is provided with each implementation of the program. It is not required for the 
author of the program to facilitate the training program. It is recommended that school 
principals and administrators that are interested in having their educators participate in 
the program consult with their district OTPs. OTPs employed within the district are often 
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the best facilitators to provide this training, as they likely have a connection with the 
elementary school educators that they already work with, and this training will allow for 
a greater level of rapport and collaboration. Additionally, after the training program is 
over this collaboration can continue to develop further. School-based OTPs can 
participate in a future training to be developed by the author to discuss how to facilitate 
Best Practices for School-Based Occupational Therapy Practitioners and Elementary 
School Educators Collaboration: A Hybrid Training Model for their district educators. At 
this time, the cost for OTP participation in the future training with the program author is 
negotiable. This model allows for the training program to be disseminated to a wider 
audience. Although the school-based OTP may need to be compensated for additional 
hours outside of the work day as needed depending on the district’s contract, this is a 
smaller cost than financing a specific person who doesn’t have a rapport built with the 
district educators already to provide the program.  
Additional resources that are required to implement the program include the use 
of district technology, including computers or notebook computers, as well as internet 
access, which likely comes at no additional cost to the school district. Classrooms can 
also be used without rental fees in order to provide a meeting space for the OTP and 
educators during the program. According to funding specifics for the program, a Nearpod 
Platinum Membership is recommended to access the online training program and to 
provide enough storage space for the program to be utilized by multiple educators. The 
annual membership cost is estimated at $349 a year, but this can be utilized for multiple 
other educational purposes within the district outside of this program (Nearpod, n.d.). 
	
	 96 
Within the funding resources outlined for the program, it is also recommended for each 
participating teacher to receive $100 allocated funding specifically to finance strategies 
and recommendations provided through the program. This is a recommended finance and 
could be adjusted depending on the district’s needs or current adaptive strategy resources 
available. For a cohort of six participating teachers, a district could estimate spending up 
to $949, as well as OTP compensation for outside of school day hours as needed. This is 
cost effective when considering that the program can benefit six educators’ self-efficacy 
and knowledge, while providing helpful strategies to students within six classroom 
environments. Outside of this program, the teachers will also likely share the information 
learned with other educators. If the district administrators and school-based OTPs are 
interested in multiple implementations of the program within a year, then the cost would 
be less without the need for an additional Nearpod membership. 
Conclusion 
 OTPs are valuable members of the school-based team, but they often do not have 
clear role delineation as compared to other school-based members. Educators often begin 
their first teaching position without understanding the scope of practice of school-based 
OTPs, as it is not regularly provided in their college level training (Truong & Hodgetts, 
2017). Without this information, educators are at a disadvantage in terms of 
understanding when and how to best collaborate with OTPs. This collaboration can lead 
to students who require direct OT services to be evaluated and then receive the necessary 
services, but it can also lead to strategy implementation within the classroom setting to 
address current challenges without students needing to participate in an evaluation 
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process just for strategy ideas to be presented at a later time. Best Practices for School-
Based Occupational Therapy Practitioners and Elementary School Educators 
Collaboration: A Hybrid Training Model seeks to provide a model for greater 
collaboration and communication between teachers and school-based OTPs, while also 
considering their busy roles and other commitments. The training information is provided 
within an online format that allows for teachers to review the information when it is most 
convenient for them and return to review the information as needed. The structured in-
person meetings between the OTP and teacher provide a template for future 
collaboration, with opportunities to practice strategies together and develop a greater 
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